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ABSIRACI 

This year-long proiect was designed to encourage 
women to broaden their career options — in particular, to consider 
non-traditional fields. The proiect had three major components; (1) i 
two-credit course entitled women's Life and Career Choices, (2J ' 
intensive advisement by female faculty members, and (3) the gathering 
of data on career attitudes and aspirations. The two-credit course 
was designed to provide specific information through lecture, 
discussion, and selected readinas on careers for women, to 
demonstrate the possibilities for competenca, success, and job 
satisfaction for woren in nontraditional careers, and to provide role 
models for women students. The faculty- student adviseoent 
relatioaship was r.sed to enc^'irace the students to do some career 
exploration at the beginning of their college careers. Seventy-five 
randomly selected incoainti freshmen women participated in the 
experimental group. Findings indicated that there was a significant 
increase in self-esteem for the experimental group but not the 
control group over the year. There were no overall significant 
differences in career attitudes or expectations between the 
experimental and control group. The experimental group had a slightly 
higher retention rate for the sophomore year. (The course outline, 
instruments used, and course evaluation summaries are appended.) 
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Abstract 



"Women's Acadonic and Career Choices" was a year-long project designed 
to encourage wonen to broaden their career options, in particular, to oc»isider 
jion-traditional fields. It was cx)nsi(tered ijiportant to encourage vonen to 
take courses in math and science to allow tiieniselves more flexibility and to 
thiink of academic preparation in temB of long-term consequences and cations. 
A three- faceted approach was used: providing role r^odels frcm atypical fields, 
offering a two-credit strategy course, aral conducting an intensive mentoring 
program. 

Seventy-five randomly selected inccrdng freshmen wonen agreed to partici- 
pate in the program. A second raidomly selected groi:^ functioned as a control 
group. 

One major ccrponent of the project wa«? the course called "Life and Career 
Choices for ^Vtmen" offered both in the fall and spring semesters. The e*)- 
jectives of the course were several : i) to expose students to career options 
other than the traditional female ones, 2) to assist students directly and/or 



/ 

/ 

indirectly in making career choices, 3) to encourage students to try courses 
they think of as "masculine," and 4) to raise the consciousness of students 
with regard to careers and life styles. 

One of tlie nost inportant activities in the course was providing female 
role ntodels frcxn a wide spectrum of careers. Each semester about twenty guest 
speak'-rs from a variety of fields and levels of careers discuss€?d tiioii own 
careers and work experiences. Ilie project staff also addressed the cirss on 
two levels — person-il and professional. 

Students were also given general information on factors that affect career 
cJioic€'S, problems wcmen may encounter in the labor market, and information 
on the Icjbor market. Students were also required to do a field study project 
wtiich involved exploring a career that interested them. Library research and 
iiitex viewing tlaret^ p(?ople in the career were required for this project. 

The seomti rn;rior c'ciT^xment was the use of the faculty-student advisemt^nt 
relationship to encourage the students to do sotb career exploration at the 
beginning of theii' college careers. Through frequent interaction, femt • 
faculty advisors could eneouragf^ tiieir advisees to consider a broad rcinge of 
care€?r dioices out:side stereotypical ly female careers. In tiiis relationship 
tliG faculty mcsnber rauld also function as a role mcxiel. 

Students met witli their advisors on as regular a basis as possible. 
Many topics were covered during ttese sessions. Discussions covered problems 
dealing witli (X>llege, career exploration, and material covered in the course 
if the student was enrolled. 

Student evaluations of the course were positive. Students felt tiie 
ct)jectives were met, their tliinking was stimiilated, ard they gained mciny 
valuable insights about themselves and t:areers. 

llie advisement process was mDro difficult to evaluate. Most student-S 
sf?emed to fird tiiese sessions profitable. Hcxvever, nc5t all student- facuiJ ty 
matdries were ideal and the level of cormitment of students v^iried, OnO 




in^wrtant esqjectation of this advisetnent jax>oess was a reduction in the 
attrition rate. Planned future follow-ups will provide information on this 
aspect.. 

Botli dearographic information and attitudinal data were oollectec^ on t}\c 
students in the project (the experimental group) and the control group. 'Ihe 
majority of tlie students were 18, from public high schools, and almost hcilf 
were Catliolics. Lt-ss than 50% of their parents had college degrees, and 
two- thirds of their mothers worked, mostly in white-oollar jobs. 

Data on self-esteem, attitudes towards the role of wonen in society, and 
career and life-style oqjectations were gathered. There was a significant 
increase in self-esteem for t^ie cxpt^rimental groi:^ but not the control group 
over the year. There were no overall significant differences in career 
attitudes or expectations between the experimental and control group. However, 
there were some shifts on particular items in the data collected. These 
shifts generally pt^inted towards a more realistic view of the labor market. 

The experimental group had a slightly higher retention rate for ti\e 
soptiont5re year. Planned follow-i^s cjver a ten-year period should provide 
information on the long-term effects of this project. 

Minor diai^ges were m£ide in the course during the second semester to take 
into account stud'-nts' criticisms. 'Ihe major problan encountered was c±>taining 
cotiJlete sets of data on students since this in-/oived three testing se-^r>ions 
over the ye.ir, usually at a t.ine when student:', were bu«;y with final exams. 
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women's academic pm ootsr choices 
fhol report 



"Wcinen's Acat^nis and Career Choices" was a year-long project aimed at 
encouraging wcmen to broaden their career dtoioes, in particular » to oc»isider 
non-traditional careers. 

Ilie project had three major conponentss a 2~credit course entitled 
"Wcinen's Life and Career Qioioes," intensive ad\ris€mBnt with female faculty 
nenibers, and the gathering of data on career ^tudes and aspirations. 

Ihe staff consisted of the following faculty nentoers: 

Vivian Anderson, Mathematics 

Judith Best, Political Science 

RDzanre Brooks, Sociology 

Ellis McOowell-IiOudan, Anthrc^logy 

Marilou Mclaughlin, Coordinator of Sponsored Research 

M. Gail RiilliF®, Qieariistry 

Susan Scales, Assoc. Dean of Arts & Sciences 

Imgard TaQrlor, International Ccmtmication & Culture 

Alice Walker, Psychology 



MVJQR ACTIVITIES 



CS)jective 1: to provide specific information thrcRjgh lecture, 
discussion, and selected readings on careers for 
wcmen. 

CJbjective 2: to demonstrate the possibilities for oonietencse, 
success, and job satisfaction for wanen in non- 
traditioixal careers and to provide role models for 
vcmen students. 

A two-credit course, Sociology 390-02, Ldfe and Career Choioes for Woman, 
was offered in the Fall of 1978 and in the Spring of 1979. (See Appendix A 
for Course Outlines, Course Heading Assignmsnts, Course Syllabi, Pour-Year 
Curriculum Plan Fbrm, and Course Bibliogra^iy.) "Hiese two objectives have 
been met by the course, Life and Career Choioes for Vfamen. Information on 
careers for wanen (C&jective 1) have been met in six ways; 1) the ocurse 
textbooks: Women and Success; The Anatcrny of Achieveme nt, and Tte Managerial 
Mbman ; 2) the Course Bibliography; 3) the Pour-Year Curricuto Plan? 4) course 
lectures and panel discussions; 5} the Field Study Project; and 6) the Group 
Log or Course Dirry. 

Specifically, the course texts provide infonration an the life experiences 
of nine wcnen in atypical fields? on family attitudes and relationsi-iips of 
career women? on the iitpact of education on career dtoioe? and on the prc^lems 
of professional women. Ttie course bibliography covers genergd wotks svch as 
Monien; A Bibliography on Their Education and Careers ; reference WDrks such as 
100 Careers ; and vorks on specific professions suc3i as Wcmen and Mathematics i • 
Research Prospectives for Change «r The Four-Year Curriculum Plan, as an exer^ 
cise in career-requirement-discovery, taught' students hcv to plan a four-year 



program that would produce credentials related t» a career in a specific 
discipline. Itie lectures and panel discussions by both the ninsHnsiriber ncne 
staff arxi nunerous guest speakers provided infometion on a wide variety of 
careers anong whidi were: chemistry » cotiHiter science, anthropology, cartog-. 
raphy, politics, management, law, finance, sociology, the military, banking 
and insurance, health, and psychology. 'Vhe Regoired Field Study Project com- 
bined library research on a specific career cation with interviews with people 
in the diosen career field. This project taught stidents vAiat kinds of skills 
are requiraJ for a specific career, and v*>at the costs and benefits of the 
career selected might be. Ihe Group Log served as a means of sharing informa- 
tion on careers and career attitudes among students v^ho interacted on a weekly 
basis. The Course Diary was desigr^ to provoke reflection on reading and 
lecture material aruS to serve as an exercise in recording personal reactions 
to and canrents on the issues raised. 

Itole models (Objective 2) were provided in eac^ class section. On almast 
all occasions the entire hems staff was present, contributed to the question 
and discussion period, and was available after class for qvestions ai^ ccniTents. 
All nentoers of the home staff addressed the class on twD levels — personal and 
professional. For exaqple, on the personal level, all meirfcers of the hone 
staff reported to the stvidents about their own careers and life styles, their 
own modes of entry into their current position as well as their qpinions of 
the costs and bemfits of their careers. On tim professional level, on at 
least one occasion, and in seme cases on more than erne occasion, each menJaer 
of the heme staff addressed the class in her owr; area of expertise. Thus, 
Dr. Walker spoke about psydhological factors affecting achievanent. Dr. Best 
spoke about political wcirien, and Dr. J^illips spcdce about ch^stry. 

In addition, a wide variety of guest speakers were orfeught in to discuss 
their own careers and work experiences, and to describe tJ^ir area of expertise. 
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IXuring the first seuestsr'cxsurse, ninetseen diffesrent role BoSeis were provideci 
for students? during the second semest^ course twenty-three different role 
models were provided. In fact, students faced with mim hone staff mentaers, 
all representing "masculine" fields, had difficulty at first acceptii^ the 
atypicality of the hone staff. One student said in class, "But there are so 
many of youl " To which we quickly responded, rather startled, "Biit we are 
almost all there are on this canpus." 

Student responses to a question on the Course Evaluation Forms, asking 
vjhich speakers students found most arid least interesting, indicate that the 
course provided a good spread and a wide variety of role models. Each student, 
apparently, found seme speakers to whom she could relate, and by whom she was 
encouraged either to think abcait a specific career or to think positively 
about herself as a wonan. 

Ihe results the Course Evaluation forms indicate that 91% of the 

y 

students responding in the Fall, and 92% of the stiKients responding in the 
Spring agreed that the course objectives were made clear. Further, 82% of the 
students responding in the Fall and 88% of the students responding in the 
Spring agreed that the course cdjectives were accorplished. Ihe results of 
the Course Evaluation Forms also indicated that 85% of t^e students in the 
Pall and 88% of the students respor^ing in the Spring agreed that class time 
was well used; moreover, 91% of the students responding in the Fall and 85% of 
the students responding in the Spring agreed that their interest in the subject 
area had been stimulated by the course. 

On the open-ended section of the evaluations approximately 50% of the 
students resporxiing named the speakers and lecturers in gei^ral and/or the 
hone staff in particular, as one of the two things they liked best about the 
course. For exanple, one student responded, "Ihe faculty involved in this 
course were really great. They were very different people but the variety was 
enjoyable. Good senses of humor all of theni." C^n-ended stv«3ent responses to 

ER?C U 



the question "What did yo&J %>dnK tl»e most ii^rtant thii^ you learned in 
this cssurse?", included! M tu> be mt^ cxsnfident;" "I learned that I 

had overlO(*:ed a lot of tli^jM^ iifWAAt to the survival of vonenj" "The mc^t 
iitljortant thing I lean^ ^ csouc^ was how wide and varied the careers 
and opportunities for wx^^h^i"* "Ho»» to piepare nyself for the future;" '"Bo 
think positively about m/^l t ''h jDro^»der view of the possibilities of ca4r»ers 
for waien;" "That there a^^^^V jxbsslPilities available if you do not limit 
yourself?" "To be proud t^ M a wcniar?" "Itie availability of jobs vdth ccri- 
paters;" "-mere are nore ir^^ftvnities than I thought;" "It opened my mind to 
more qpportunities for war%Aj " i^J-y ^Jr.jK this is the most beneficial 
course I took this year. ^ ^^^a^n^a xfC^Q about nyself and the real v»rld than 
^ ever thought I would." 

The Field Study Pro-^t^<J ors of the most successful aspects of the 
course according to the s-ti^in*^' ^sessments abouv the amount of informa- 
tion they learned regardil^ J\ s&aclf ic caireer and the value of that information 
to than personally. Amon^ ^^t\t^ made by students on the value of the 
Field Stixiy Project v^re foXlanxt^'. "VJhen asked to cb this project, I 
thought, that will be eas^^ Xt tu^r^ out there are a lot of things that I 
didn't know or realize abAj^^ caire^t choice. I interviewed three pec^le 
who were a big help with Hf< they also gave roe different insights 

into this career." AnothAf ^^t^^^t <?ytTienteds "VJiile researching and doing 
the interviews for this p4^, ^ l^a^riad a lot about this field that I never 
knew before." A third sttJisM^t ^t3tfi«55 "^is research paper has helped me 
learn more about myself U t^t r rmlizs that I vK5uld not be suitable for 
such a doranding career." VVt^BJ ssiSk "I would like to say how much this 
project has helped me to c^s^x fco a career choice. It has also helped 
me to find out v*iat kinds ^ c?*3Vrs^s ^ advisable to prepare for that career." 
Another said: "Ihis projd;:;^^ given me a good idea of tlie opportunities open 
to ms." Another stated: ^'t: that of all the researdi I did in this 



fieXd, tiie interviews were the nost valuable learning enperiencse," 

Wfe ccfficlude that the cxHirse Sociology 390-02 has suocsessfully met 
Objectives 1 and 2. Tlie specific activities within the course that have 
proven to be the most functional, are the role modeling provided by the hcsne 
staff and the guest speakers, and the Field Study Project. Student oamients 
on the role modeling aspects of the course were very favorable, and on the 
open-ended coui^ evaluation quss;n.ons, the incidence of selection of role 
nodels as the best aspect of the course was extremely high. Ifie functionality 
of the Field Study Project is based on extrenely favorable student oanments 
and on the judgment of the course coordinators, v^o csoncluded that the overall 
quality of the projects was quite high. 

Objective 3: to ensure that women students are encouraged, 
thxDU^ the process of advisement, to consider 
non-traditional' course choices and subsequent 

t 

/ 

career choices;. 

■me students v*io agreed to participate in the project were assigned to 
nine fenale faculty mentors in the Arts and Sciences Division. Advisors were 
assigned on the basis of majors wiiere possible. Undecided students were ran- 
donly assigned. 

'me students met with their advisors for the first time at registration, 
where they were assisted in dioosing a course sdhedule for the fall sonester. 
Dur.lng th^ academic year stutoits met with their advisors on a regular basis 
as mxii as possible. The goal -was to try to meet with eadi stutot ten times 
a serester. TS^ frequency of these advisement sessions were as follows: 



of sessions 


No. 


of Stidents 




Fall 


Sprii^ 


8-12 


43 


21 


5-7 


19 


18 


3-4 


6 


13 


1-2 


2 


16 


0 


1 


0 



f 

< 

/ At the end of ifhe fall sesester, cm student iransferred to anotli^ 
qqilege, one was academically disndssedr and one withdrew frtxn ttie project. 

As can be seen, the frequency of interactions dropp^ during the second 
saniester. It was the consensus of both students and faculty that sijch fre- 
quent interactions were no longer neoessary. 0\rerall, 90% of the students met 
with their advisors 6 or more timas during the year, a freqi:enjy rmdh. hic^er 
than normal. 

During the advisestent sessions a wide range of tc^ics were covered. 
Prablems dealing with adjustment to college — life in the dorms, cairses, 
study habits, etc. — were discussed, in the area of career exploration, topics 
covered included personal strengths and weaknesses and their relationships to 
careers, occupations of parents, parents' attitudes towards their careers, 
and prc4)lanB of working mothers and wives. Ihere was also discussion of the 
material covered in the cjourse during the semester students were enrolled in it. 

Ihe Stixing-Can^ijell Interest Inventory was administered at the beginning 
of the school year and the results were discussed with stuc^ts at these sessions. 

Objective 4: to validate the three-faceted approach to career 

consciousness raising. 

Objective 5: to evaluate the overall inportance of role- 

inodeling as well as to evaluate the two distinct 

methods of role-modeling erployed in this study 

(e.g., intensive interaction or a course in 

career planning). 

Letters were sent to 135 randomly selected incoming freshmen women 

requesting them to participate in a career exploration project. Seventy-five 

agreed to participate. Letters were also sent to 215 randonly selected stu^nts 

asking them to participate in a series of tests desigi^ to measure attitudes 

about careers for wonen. Sixty-ei^it respoi^ed positively and these students 

constituted the control gro\^. 
ERIC i i 



The day betoe classes started, ti» followiiig tests and surveys were 
administered to both experimental and cxsntrol groi;^: 

1. Longitudinal QuestiOTnaire 

2. Self-Ksteem Inventory 

3. Attitude Toward Wonen Scale 

4. Occupational Status of Vfamen Survey 

5. ' Ufe Style Index 

6. Strong-Canpbell Interest Inventory 

At thP! end of the fall semester, the first post-test was conducted and 
the following tests were re-administered: 

1. Self-Esteem Inventory 

2. Attitude Toward Women Scale 

3. Occupational Status of Wcsnen Survey 

4. Life Style Index 

A second post-test was conducted at the end of the spring semester and 
the following tests were administered: 

1. Self-Esteem Inventory 

2. Attitude Toward Wcsien Scale 

3. Occipational Status of Wonen Survey 

4. Life Style Index 

5. Career Aspirations Survey 

Results and conclusions based on the data gathered are discussed under 
Evaluation. Copies of instruments used are in i^^jpendix B. 



PROJECT PARriCIP,M5TS 



TUvsre were 130 students vtio partici^ted as the experimental and oontrol 
groi^js, 73 and 57 respectively, lliere vere also an additieanal 49 students who 
took the course offered. 

Besides the staff of 9, guest speakers and lecturers totaled 55. 

Mentoers of thr; local ccmmunity also attended sane sessions of the course. 
Sessions were open to the public and notices of the guest speakers usually 
appeared, in the local newspaper as well as the sti*3ent press. 
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Student Reactions 

At the end of each senester ccxirse evaluations vretre filled out by students 
enrolled in "Life and Career Choices for Vteitien." Those evaluations were gen- 
erally quite positive. Ihe students felt the c^jectives were clear and were 
atxonplished. Most students felt the discussions were good and stimulated 
their thinking. 

Ihe major criticism v^ere the amount of work and the log format used the 
first soTBSter. Ihis was changed to personal diaries the second senester. Sane 
stidents also thought sane of the readings were repetitious. 

Summaries of the course evaluations are in Agjpendix C. 

Unfortunately, no provision was itiade for students to evaluate the advise- 
inent process. However, one can draw seme tentative oonclusions based on student 
behavior. The majority of the students did see their advisors fairly regularly. 
Also, the following fall many of the stiKients dropped in or got in contact with 
the staff although the project, as such, had eanded, A number of students did 
develcp a personal i..-\tionship with their advisor v*iich they have maintained. 

Staff Reactions 

Staff evaluatiai of the project was, on the whole, positive. It was 

generally agreed that the course was effective in presenting the realities of 

the job market to stvdents and in making students aware of the necessity of career 

planning. Hie guest speakers also provided information on a variety of careers 

and models as well as functioning as role models. One weakness of the course 

was the variability in quality of speakers. Many were excellent. Sane, however, 

were not. In nost cases, the staff did not know the speakers, but chose tJ^ <^ 

the basis of careers. In the future, it would be better to build a "speaker's 

bank" or sane sort of list of effective speakers. I <) 

11 



12 

Reaction to the advisement procsess was more mixed. While eyeryom agrees 
adv: .-Client is ijflportant, inplementation is not easily attained. A nunber of 
students did develop excellent relationships with faculty and seeined to benefit 
but others did not. Many students were assigned on a random basis and so the 
match between faculty and student was not always ideal. There was great varia- 
tion aitong the students in ccsnnitmant to the project and in keeping appointjnents. 
This led to frustration for sane staff mBitoers when students failed to keep 
appointments. 

There was scne feeling that the staff may have been too "overpowering" for 
sane students who had more modest goals. Consequently, the staff may not have 
been too effective as role nodels. Also, while general goals for the advisement 
process were agreed upon, there was no formalized plan or structure for imple- 
mentation. It was left to the individual staff manber to determine hew to reach 
these goals. The result, of course, was a variety of approadies. A systematic 
approach may have been more effective. 

Everyone agreed that offering the course the first semester a student was 
on canpus was not a good idea. The students had many adjustments to make and 
for sore, adding career planning was too much to deal with. Students in the 
course the second senester secsned to be more receptive. Also, there were a 
n'jntjer of upperclassnen in the class and this sees^ to raise the general level 
of discussion. 

It was the consensus of the staff that a project suc±i as this would be more 
effective if it began at the start of second senester of the freshman year or 
the beginning of the soj^onore year rather than at the beginning of the freshman 
year. 

Results of Data Collection 

As indicated previously, data was gathered at the start of the acadOTic year 
at tiiB end of the first sorester, and at the end of the year to assess changes in 
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career choices and attitudes towards careers of those students in the project. 
TSie design included an experiinental and a control group of inocming freshmen 
women. An additional control group of students already on can|xas who took the 
course the second semester was used. The results fron each of the instruments 
used are discussed separately. 

Profile of Saiqple 

The longitudinal questionnaire provided background information on the 
students, both e^qseriinental and control, v*io participated. It will also be used 
cis the basis for the longitudinal data collected over ten years, thus providing 
information on the career choices and paths follcwed by the young wotian who 
participated in the study. 

The wonen in the study ranged in age fron 17 to 20 , 65% of whcm were 18 . 
Seventy-three percent came fron hi^ schools with a graduating class of less 
than 480. Almost all came frcsn public high schools. Almost half of them 'were 
Catholic. (See Table 1.) 

Less than 50% of the fathers and 40% of the niDthers had college degrees. 
The majority of the fathers were in professional, sani -professional or vtiite- 
collar occupations, /proximately 2/3 of the mothers worked with 44% in full- 
tiire jobs. Itie majority of wrklng mothers were in white-collar jobs. 

The most frequently cited reasons for going to college vs^re: for a liberal 
education, for vocational goals, and for a better understanding of themselves 
and society. The students also thought these were the reasons their parents 
had for sendir^ them to college. 

Since one of the objectives of the project was the provision of role models, 
students were asked if they had role models prior to caning to collc>qe. The 
mDst frecjuently cited kncwn- female role ]iX5dels wre mothers, teachers, and older 
friends. The only kiKJwn-male model cited with any frequency was their father. 
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TftHLE 1 



gr^jhic Data on Entering Freshnen Women 
(N « 111) 







17 - 


31.5% 


18 - 


64.9 


19 - 


2.7 


20 - 


.9 



Religious Affiliation 

Protestant - 28.8% 

Catholic - 45.9 

Jewish - 15.3 

Nt>ne - 9.9 



No. of Siblings 

Only dhild - 2.7% 

One - 17.1 

Two - 31.5 

Hiree - 18.0 

Four or more - 31.6 



Type of Hic^ School Attended 

Public Coeducational - 90.1% 

Parochial Coeducational - 5.4 
Paiochial Girls' School - 4.5 



Education of Parents 



Father 



Mother 



Less than 12 years 
Hi^ School diplcma 
Bac±ielor's degree 
Advanced degree 



13% 
25 
25 
18 



6% 
36 
15 
11 



Ocxn;^tion of Parents 


Fatl^r 


Mother 


Professional/Administrative 


43.2% 


16.2% 


SeJtvi-professicnal/Wiite collar 


28.8 


35.1 


Skilled & Semi-skilled 


13.5 


1.8 


Unskilled 


8.1 


1.8 


Service occupations 


1.8 


7.2 


FarjtBrs 


3.6 


0.0 


Housewife 




36.0 


No answer 


.9 


1.8 



Extant of Mother's Qrplqyment 

Full-tiJie - 44.1% 

Part-time - 27.9 

Seasonal - 1.8 

Nbt enployed at present - 24.3 

No answer - 1.8 



Reasons ^tiy Student is at College Student Mother Father 

Liberal Education 37.8% 42.3% 38.7% 

Vocational C3oals • 26.1 29.7 24.3 

Better Understanding of self ar*3 27.9 15.3 16.2 
society 
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. Among pxcuiLnent pec^le, both male and female, the raost frequently cited \«?re 
television and entertaini(Bnt figures and political and athletic figures. (See 
Table 2.) 

Students were also asked about career goals and aspirations and prior wox^ 
esqperience (see Table 3) . Based on their recollections, 75% had fesninine career 
goals at age 6. Hiis decreased to 51% at age 12 and 22% on entry to college. 
Ihe shifts were distributed about equally between masculine and neutral careers. 

Many stu3ents had done \ralunteer work and 84.7% had held at least one part- 
time job. In fact, 12% had worked full-time for 6 months or longer. 

In terms of achieving their career goals, the most frequently cited personal 
assets were determination, getting along with people, and academic success or 
intelligence. Ihe most frequently cited obstacles were shyness, personal 
relationships, and lack of endurance, ihe stiidents saw themselves as equally 
or more attractive, intelligent, and ambitious as their male and fenale friends. 
In fact, 28?. saw themselves as more intelligent than their male friei^s, and 39% 
throught they were more ambitious than the males they krKjw. 

Attitudinal Data 

« 

Analysis of the attitudinal data collected indicated that there was a sig- 
nificant change in mean scores on all four attitudinal scales for the experimental 
group. For the control groiQ? there was no significant charge over time on the 
Self Esteean Inventory and the Attitude Toward Wcmen Scale. There v«re, however, 
significant changes over time on the other tiw scale». (See Table 4.) 

During the spring semester there v^e 35 students in the course, mostly 
sc^onores, juniors, and seniors, v*io v^re not part of either of the original 
two groups. Data was also gathered on these stii3ents. An analysi-s of variance 
on all three gro;:Q3S indicated there were no significant differences between any 
of the three groups on any of the scales (see Table 5) . lire project, therefore, 
did not seem to have any effect over and above changes that occur naturally in 
the oollege environment. 

ERIC 
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Role Models of Studenta 



Fenale Role Models Known tx? Student 

MDther - 19.8% 

Teacher - 18.9 

Older Friend - 17,1 

No Answer - 22.5 



Male Role IVkDdels of StiKients ^ 

Father - 24.3% 

Teacher, Coadn - 5.4 

Brother - 4.5 

Older FrierxJ - 4.5 

No Answer - 52.3 



Proninent Bole Models Fanale Male 



TV, Entertainment 24.3% 27.9% 

Political Figures 16.2 9.0 

Athletic Figures 16.2 4.5 

No Ansv^«r 36.0 52.3 
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tabue: 3 








Career Goals and Aspirations 


i 






Career. Cbals 


Aqe 6 


12 


College 


Housewife or mother 


8.1% 


1.8% 


0% 


Feminine career (e.g. teacher, nurse) 


64.0 


49.5 


21.6 


Masculine career (e.g. doctor, polioenen) 


12.6 


31.5 


28.8 


Neutral (e.g. movie star, sales clerk) 


9.0 


9.9 


21.6 


No answer 


. 6.3 


7.2 


21.6 



Prior Ebtperience 

Volunteer work - 62.2% 

Full-time enployment (3 raos. or less) - 19,8 

Full-time enployment (6 mos. or more) - 12.0 

Part-timp enployment - 84.7 

Most Inportant Personal Asset in Achieving Career Goals 

DeteDnination - 27,9% 

Getting along with people - 20.7 

Aca^tnic success, intelligence - 16.2 

Anibition - 5.4 

Positive attitude - 4.5 

No answers - 5.4 

Greatest Personal C&>stacle in Achieving Career Goals 



Too quiet, shy 




24.3% 


Personal relationships 




14.4 


Lack of endurance 




13.5 


Finding ri^t jdb 




7.2 


Poor grades 




7.2 


No answer 




5.4 


f^,a^.,, to. Friends 


Male 


Finale 


^fc)re attractive 


10.8% 


8.1% 


Same degree of attractiverK*ss 


82.0 


83.8 


Less attractive 


6.3 


8.1 


More intelligent 


27.9 


26.1 


Same degree of intelligence 


68.5 


68.5 


Less intelligent 


3.6 


5.4 


More ambiticws 


38.7 


46.8 


Same degree of antdtion 


53.2 


47.7 


Less ambitic^ 


8.1 


5.4 
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TABLE 4 

Mean Scares on Attitudinal Scales 



S cale Tijne of Test Level of Significance 

Sept. 1978 May 1979 of Change 

Self Esteem Inventory 

ExperiCTsntal 19.19 20.78 .009 

Ccaitrol 18.03 18.58 n.s. 

Attitude Tcward Vkxten 

EsQjeriinental 59.17 61.57 .020 

Control 61.97 63.83 n.s. 

Occig>ational Status 

Experiinental 70.90 74.40 .050 

control 73.03 75.48 .050 

Life Style Index 

E3^)eriinsntal 7.87 8.64 .040 

Control 7.30 8.96 .001 



Note: 



Experiinental N=39 
Control . N=31 
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TABI£ 5 



Sunwary of Analysis of Variance 



Souroe of Variation 

S elf Estee sm 
Between Gnxqps 
Within Gnsqps 



Degrees of 
Freedora 



2 

108 
110 



Sum of 
Squares 



69.3378 
1528.5529 
1597.8907 



Mean 
" Squares 

34.6689 
14.1533 



F Ratio 



2.4490 



Attitude "Toward Wcmen 

Bets/^en Groi:^ 2 

Within Groups 107 

Itotal 109 

Occupational Status 

Between Groups 2 

Within Groi?)S 108 

Total 110 



92.3910 
5917.0269 
6009.4179 



90.0421 
5832.5151 
5922.5570 



46.1955 
55.2993 



45.0210 
54.0048 



0.8354 



0.8336 



Life Style Index 
Between GrDVi>s 
Within Groups 
Total 



2 

108 
110 



2.4991 
527.3926 
529.8917 



1.2495 
4.8330 



0.2590 
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One of the objectives of the project was to see if the course and the 
adviseatent process had differential effects on the students. "The e>5)eriinQntal 
group was tested, therefore, at the beginning of the year, at midyear, and at 
the end. Hie group was then broken into three subgroups: (1) those v*io had 
the course in the fall, (2) those v*io had the course in the sprii^, and (3) 
those who had the advisement only. The course could not be required, only 
highly recanmended . About 20% of the experimental groi;^^ did rK)t take the 
course. 

Repeated nisasures analysis of variance irdicated that there was a raeiin 
effect for groi;^ only on the Life Style Index (F = 3.379, p < .05) . On all 
other scales there was no effect for group, only tiine of testing. Those 
e^jperiniEaital students who did not take the course had a significantly Icwer 
mean score than the other two groups for all three times. The Life Style Index 
examines the conditions under which a wanan expects to work. Low soores indi- 
cate a preference for staying hone. Since the group was lover at the onset of 
the project as well as at subsequent testings, one could interpret these rt2sults 
as an indication of lower career cdrmitnient by these students and conseqijently 
less interest in the course. In fact, seme of these students had registered 
for the course and then dropped it. 

Examination of individual itOTS on the Coc^rsmith Self Esteen Inventory 
indicated that students in both groups saw thatiselves as dependable, assertive, 
and as having leadership qualities. Over the year both groups saw thoiselves 
as beccmlng niore decisive. While the percentage of the experiinental group that 
saw themselves "give in too easily*' remained constant, the percentage for the 
control groi:^ increased frcm 33% to 46%. Again, while the percentage of t^ 
control group that indicated they "got discouraged" remined relatively constant, 
the percentage for the experimental groijp decreased frcn 33% to 19%. (See 
Table 6 for canparative data on selected iten\s.) 
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TABI£ 6 

Ooopersmith Self Esteem inventory* 



Item 




Agreanent 








Experijnental 


Control 




Sept. 


May 


sept. 


May 


1. I can make \jp my mind 
without too mudi trouble. 


67% 


78% 


56% 


74% 


2. I give in too easily. 




3 / 






3. Othex' pec^le usually follcw 
my ideas. 


74 


72 


76 


79 


4. I have a lew opinion of 
myself. 


18 


17 


24 


15 


5. If I have scmsthing to say, 
I usually say it. 


79 


83 


61 


69 


6. I often get discouraged at 
what I am doing. 


33 


19 


37 


34 


7. I can't be depended on. 


4 


2 


2 


6 



*Selected itens 
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There were no significant differences in overall scores between the groups 
on the Attitudes Iteward Vfomen Scale and the Occupational Status of Women. 
However, there were significant shifts on particular items for the students in 
the project whidi seemsd to indicate that they gained a inore realisUc attitude 
about the labor market. Ttiis was considered important since freshmen wonen were 
more naive than expected. 

The Attitude Toward Wcinen Scale (Spenoe and Helirareich) is an assessment of 
personal views of the role of wanen in society. Based on their responses, an 
oveEwheliTiing nunfoer of stxidents in the sanple felt that women should play an 
inportant role in the leadership of their canmmities, that man should share in 
household tasks, ar^ that girls should have the same freedcm as boys. One 
interesting inconsistency showed up. V^ile 60% of the sample thought swearing 
and obscenity were more repulsive in wcmen than men, only 20-25% felt telling 
dirty jokes should be nostly a inasculine prerogative. Also, interestingly, 
while both groups remained relatively constant in their attitude towards sharing 
e3^)enses on dates, the eKperiinental group became more conservative towards women 
proposing marriage. Their agreement decreased fraca 80% to 70%. One other 
noteworthy shift was an increased ej^ctation of the same freedom of action as 
nen. The change was greater for the eKperiirental group. (See Table 7.) 

Ihe second attitudinal scale administered, the Occupational Status of Women 
(Bin<#iam and House) , placed eir^iiasis on attitudes towards women and careers. 
TJie students in both groups felt that woren need more opportunities for enploy- 
ment. However, 40% felt ccrplete equality is unrealistic. Moreover, sli^tly 
more than half the sample thought working wonen feel guilty about leaving their 
children. About two-thirds felt that men find it difficult to marry wonen who 
are better educated than they are. 

Sam of the shifts are particularly interesting. Both groups over the 
course of the year changed their views towards the willingness of men to accept 
a female boss. At the end of the year 55% felt that men vrould not accept a 
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TABLE 7 
Attitijde Toward Vfcinen Scale* 



Itesu 



1. Swearing and c±>sc5enity are 
itore repulsive in the speech 
of a woman than a man. 

2. Vkjmn should take increasing 
responsibility for leadership 
in solving intellectual and 
social problems of the day. 



Agreement 

Experimental Control 
Sept. May Sept. 

59% 60% 53% 61% 



88 100 93 97 



3. Telling dirty jokes should 
be mostly a masculine pre- 
rogative. 

4. Men should share in household 
tasks such as wasl-iing dishes 
and doing the laundry. 

5. A yonen should be as free as 
a man to pnc^se marriage. 

6. Wbmen earning as much as their 
dates should share expenses 
\^*ien they go out together. 

7. A woman shcxild not ejqpect to 
go to exactly the same places 
or have quite the same free- 
dom of action as men. 

8. Ihe intellectual leadership of 
a cximunity should be largely 
in the hands of men. 



26 27 19 19 

97 100 95 97 

80 70 79 81 

80 80 78 81 

31 7 26 14 

2 0 0 3 



9. Ihe modem girl is entitled to 
the same freedon frcm regulation 
and control that is given to 

the modem boy. 87 85 86 



♦Selected ItCTS 



31 
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• foiaie boss v^ieineas at the beginning alOTSt 80% did not think a female boss 
would be acceptable. The experimental group becane sanev*iat more pessimistic 
about the labor market and, by the end of the year, v^re more cxsnvinred that 
woten had to work harder and be mcare able than nen to succeed in the male domain. 
Uiey also felt that OTployers change job titles to discriminate against wcnen. 
These changes are attributed to the course. At the beginning of the year the 
students naively assumed that most of the battles were won. After exposure to 
a nuntoer of speakers in a variety of fields, they had a much more realistic 
picture of the labor market. (See Table 8.) 

Ihe Life-Style Index (Angrist & Alrrquist) dealt with expectaticais for the 
future. The majority saw themselves as married career wcinen with children. 
Not one student saw herself as a "housewife with no children." In both groups, 
there was a noticeable decrease in the nuntoer of those viho originally expected 
to be a "housewife with children." In the control group there was an increase 
in the percentage who expected to be unmarried career wonen but tnis did not 
occur in the ej^rimental group. (See Table 9.) 

Strong-Canpbell Interest Inventory 

Frequency distributions were obtained for various itesm on the Strong- 
Campbell Interest Inventory (SCII) . The Int.rovers ion-Extroversion scores were 
evenly distributed across the continuum for both groups. On the Academic 
Orientation Scale, less than 20% of eitJier group had scores equivalent to 
people with advanced degrees. 

A comparison was made of the percentages of students v*io scored hi(^ in 
interest on the various occupational themes and the careers chosen (see Table 
10). As can be seen, the highest percentage for careers was in the Social Theme, 
v*iidi includes many typically feaninine careers. The percentage of careers that 
would fall in the business management area, a premising area for wcmen, is low. 

ERJC 3^ 



TABUE 8 
Occxjpatdonal Status of Wonien 



Item 



1. No man really prefers a 
fanale boss 

2. Woman need more alternatives 
or enployment than are cur- 
rently available 

3. Ccnplete equality for wanen 
is unrealistic. 

4. In general, vvKxnen are less 
able than men. 

5. Female college graduates 
need clerical skills as well 
as a diplona to get oiploy- 
ment. 

6. Working wcmen feel guilty 
about being away from their 
hosnes and children. 

7. In order to succeed in a field 
usually considered a man's do- 
main, v^onen must surpass men 
in ambition and intelligence. 

8. Deep down most wotten don't 
want equality 

9. Men find it difficult to marry 
women who have more education 
than they do. 

10, Employers change job titles 
so they can pay wonen Icwer 
wages or salaries. 



Agreoment 

Experijt>ental Ccaitrol 



Sept. May Sept. May 

79% 55% 78% S5% 

82 95 95 95 

40 40 35 36 

13 1' 4 5 

35 ^2 22 25 

52 55 59 64 

63 80 74 86 

27 27 26 14 

70 64 63 69 

56 72 72 77 



♦Selected Items 
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TABI£ 9 



Life Style Index* 



Item 



Fifteesn years from now, would 
you like to be: 



Experimental 
Sept. May 



Agreeitisnt 



Control 



1. A hcxasewife with no didldren. 0% 

2. A housewife with one or more 
children. 10.9 

3. An unmarried career woman. 4.7 

4. A married career woman 

without children. 6.3 

5. A married career vsonan with 
children. 76.6 

6. Other 1.6 



0% 

2.5 
5.0 

2.5 

87.5 
2.5 



Sept. 

0% 

21.7 
2.2 

10.9 

63.0 
2*2 



May 

0% 

8.8 
8.8 

5.9 

73.5 
2.9 



♦Selected itt^ns 
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TABI£ 10 

CGni)arison of High Interest Scores on SCII and Career Aspirations 





Ebqaeriitiantal 


Control 


Occupational 


Hi^ 
Interest 


Career** 
Chosen 


Hi^ 
Interest 


Career 
C3iosen 


Realistic 


37.7% 


45.0% 


36.3% 


24.2% 


Investigative 


3« 3 • X 


30.0 


18.2 


33.2 


Artistic 


21.3 


7.5 


29.4 


18.2 


Social 


41.0 


65.0 


43.2 


57.6 


Enterprising 


23.0 


15.0 


38.6 


27.3 


Conventional 


24.6 


20,0 


27.3 


24.0 



*Based on Holland's Personality Type. See SCII Manual for explanation. 
**Career Qiosen may fit in more than one category. 
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* Other Data 

Students were asked again at the end of the year \/3hat ttey perceived as 
their biggest asset and biggest obstacle in achieving career goals (see Table 
11) . A coit|)arison with responses at the beginning of the year shows some 
shifts in what students see as obstacles but there were no shifts for assets. 

Ihirty percent of the control groi:$) and 22.5% of the es^periinantal group 
have already changed mjors. Howsver, since approxiJT\ately 1/3 of the students 
are still undecidai, these figures will change substantially, 

A check of the registration list at the beginning of the current year 
indicated that 84% of the esqjeriinental gro^p areJ 79% of the control groqp 
returned to Cortland. Of the twelve students in the experimental grov;^ who did 
not return, three are known to have . transferred elsewhere and three were in 
academic difficulty. No information was obtained on the non-returning control 
students. 

Future Follow-ups 

Follc^ups are planned for the students' senior year, and one ar^ fi^t years 
after graduation. It will tiicn be possibl€2 to examine long-term effects on 
career choices and paths. 

Qpnclusions 

Students took the course found it interesting and useful. The advise- 
ment process was seen as valuable by many and has a gocx3 potential for reducing 
attrition. 

On a short-term basis there \fere no major changes in the experimental group 
cctrpared to the control group. However, the effects were expected to be long- 
term ones and, tl^ref ore, final conclusions will have to wait until after the 
follow-TJ^s are conducted. 



TABI£ 11 

Students' Perception of Persoial Assets and Obstacles* 



Assets 



Experimental ^n trol Others* * 



Getting along with people 
Determination 
Acadesnic Success 
Anfeition 



40.0% 
15.0 
•L2 • 3 
10.0 



:.i.2% 
:jo.3 

15.2 
18.3 



22.9% 
20.0 
20.0 
20.0 



djstacles 

Too shy, quiet 

Lack of endurance 

Finding right job 

Lack of noney for education 

Personal relationship 



27.5 
12.5 
12.5 
10.0 
7.5 



27.3 
21.2 
12.1 
15.2 
0.0 



31.4 
17.1 
2.9 
2.9 
22.9 



♦Responses at end of project. 
**Students who took course but were not in original sanple. 



CHANGES m)/On PRCBmt S 

The weakest aspect of the course and the activity that received the most 
negative cxnnient by students was the group log requireaient of the Fall sanester 
(though it should be noted that a few students oomrented favorably on the log 
team experience, and one student found that the new people she met in her log 
group were the best thing about the course) . Negative oannents on the log team 
experience focused in the main on the fact that scne students were less respon- 
sible students, and that they should be shouldering the burden of others. As 
a rcsult of student feedback on this issue, the log team approach was changed 
to an individual diary approach for the second semester of the course. This 
decision prcved to be realistic and functional in tenns of the course objectives 
since each student kept a log of the entire course including all of the speaker 
role nodels and all of the information provided in every class session as well 
as in the reading assignments, ^3egative student ocimienus about the course diary 
requiremant were in tiie main complaints about the aiount of work required for 
the course and not cccrplaints about the diary as a useful exercise. In fact, 
one student declared that the instructor's coirments on the diaries were one of 
the two things she liked best about the course. 

The major problem in the project was getting ccnplete sets of data on all 
btudents. Although several alternative times were scheduled for the testing at 
the erd of eadi semester, ccmplete sets of data were obtair^ for only about 
65-70% of the original students. Data is availal ^e for two out of three 
testings for about 85% of the participants. 

If students >«^re in the course, no problem was encountered. Althou^ 
every effort was made to provide a range of available tmes for students not 
in the course, they were either preparing for or taking final exams and 
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' undoubtedly gave lamr priority to the project. A few stuctents viere also lost 
through attrition. 
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DISS£MIN?Vri(^ ACTIvmES 

Articles on the goals and objectives of the project appeared in ^veral 
local newspapers (see A^^ndix D for sanples) . News releases and articles 
also appeared for prauincr.L ^-^^ide speakers. All sessions were open to and 
attended by the general public. Sane sessions, siich eis tte talk given by 
Sissy Farenthold, president of Wells College, drew as many as 50 to 100 outside 
guests. Videotapes and/or axKaiotapes ware made of class sessions and are on 
file for use in future classes or other dissemination activities. 

In the spring a presentation on the project was given at a Sandwich 
Seminar sponsored by the Cortland Teaching and Learning Center for all college 
faculty. The response was positive. 

In October 1979, a one-day conference on the project and its results was 
held on campus. Representatives from about 15 institutions in the area attended. 
At the conference, the goals and objectives of i project were presented, the 
major activities were discussed, and an assessment of the effectiveness of the 
project was made. Representatives frcm several other institutions also dis- 
cussed activities related to career education on their canpuses. 

Participants at tJie conference were asked to fill out evaluation forms 
(see Appendix D) and the responses were uniformly positive. All agreed that 
the goals and objectives of the conference were met. 

A report has ^een prepared for dissariination to high schools and colleges 
in the area. A nuntoer of people who were unable to attend the conference asked 
to be plac^ on a mailing list for all available information and this report is 
being mailed to than. Articles on the project also will be prepared for sub- 
missicsi to apprcpriate journals and professional meetings. 
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APPEM)IX A 
Course Outline, Bibliography 



Sociology 3^0-02 2 Credits 



Life and Career Choices for Women 



Monday 7-9 p.m. Sperry Room 214 



Course Objectives : 



Expose students to career options rather than the 
traditional female ones; assist, directly and/or 
indirectly in making career choices and career com- 
mitment; inform about present labor market situation; 
encourage students to try courses they think of as 
'*masculine;'* raise g^eral coisciousness with regard 
to careers aiid life styles. 



Course Coordinators: 



Dr. Judith Best 

Department of Political Science 
Old Main Building Room 223 D 

Dr. Call Phillips 
Department to Chemistry 
Bowers Room 113 



Texts: Wo men ^ S uccess: The Anatomy of Achievement 

W. Kunds in 

The Man a gerial W o m an 
HennTg and JarHTm 



Collar se Requireme nt s 

1) CouT se diary: due in weekly segments each Monday 

evening; 50% cf grade. 

7> Field Study Project: diie April 30th; 501 of grade. 

3) four-Year Curriculum Plan: due May 14th. 



Note: The Tinal Diary Segment is due May 18th. 
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Life and Career Oioices for Women 
OOUR^ OUTLINE 



Spring 1979 
Sperry Center -21^ 
7-9:00 pn 



Febniarv 5 



February 12 



February 19 



FebruMr\ li> 



March S 



March 1. 



March 19 



-April 2 



Introducticm 

Fxplanation of course objectives, requirements, and format. 
Introduction of home staff and reports by home staff on 
entry into non-tradi t ional careers. 

Factors Affecting Ach i evonent 

Lecture: Dr. Alice Walker, "Psychological Factors Infiu 

encing Success." 
Lecture: Dr. Rozanne Brooks, "Marital Status a:i a Factor 

in Career Achievanent." 
i,ev turc: Pean Susnn Scales, "Do Blue Booties Make the 

Difference." 

K oiiien i n the Past 

Film: Hie Fiiierginj: Wonum 

Ixcture: Dr. Ro^jer Sipher, "History of Women in the U.S." 
Lui ren t Legal Sta t us_ of Won^n 

Lecture: Judge Hetty Friedlander, "The Rights of Women." 

WonHjn and Marria ge: The Ideal and the Real 

lectures: Dr. Charles Buehler and Dr. Marilou McLaughlin, 

"Ihe Romantic and Courtly Traditions." 
j';u)cl DisciLssion: Itome Staff, "The Problems of Married, 

Working Wonen." 

I iareer s in Bank ing and Insurance 

Lecture: Cathy Dickinson, Manager Citizens Savings Bank, 

"Direers in Banking." 
Lecture: Lenore Allen, Casual ity Claijns Representative for 

Aetna Life and Casual ity, "Careers in Insurance." 

Cor tland Graduates in Atypical Fields 

Panel Discussion: Naomi Leff, Architect-Designer; Gloria 

Lehrman, Manager of Love of Pete; and 
I-nsign Valarie BnK:e, Fourth Naval District. 

Careers in Health Related Areas 

P^inel Discussion: Dr. Pauline Pielock, Anesthesiologist; 

Helen Anderson, Director of Planned Parent- 
hood, Syracuse; Eileen Van Dyke, Physician's 
Assistant; and Marilyn Za4o, Head Nurse, 
F^ergency lAiit Cortland Memorial Hospital . 
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■April 9 Math Mxiety: What it is and What Can be Done About it? 

Lecture: Sheila Tobias, eorthor of Overcqa^ Math Anxiety . 
April 16 Mcaiday Night at the Movies: You Were There 

Course Films Reviewed: Dr. Irmgard Taylor, Director 

April 23 Careers in Social Science Related Areas 

Panel Discussion: Connie Swarr, Cortland County Legislator; 

Dr. Ellis McDowell -Loudan, Anthropologist; 
Lisa Fenrnel, Representative, Prentice-Hall; 
and Susan Cavataio, Social Security Investi- 
gator. 

April 30 Careers in Management 

Lecture: Mary Lou Dickinson, Superintendent of Homer Schools 

May 7 Wcanen in the Labor Force 

Lecture: Linda Tarr-Whelan, Administrative Director, New 
York State Department of Labor 

May 14 Working Women from the Male Perspective 

Panel Discussion: Dr. George Mauler, Orthopedic Surgeon; 

Mr. Roger Scales, Teacher; and Mr. Thomas 
Goodale, Recreologist. 
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COURSE ASSIGNMENTS 
Sociology 390-02 Life and Career Choices for Women Spring 1979 

February 12 Read Kundsin, Part I, pp. J 3- 80. 

February 19 Read Hennig and Jardim, Part I, pp. 11-82. 

February 26 Read Hennig and Jardim, Part II, pp. 1330182. 



March 


5 


Turn in project outline prospectus. Read Hennig 
and Jardira, Part II, pp. 133-182. 


March 


12 


Project outlines returned. Read Hennig and Jardim, 
Part III, pp. 185-239. 


March 




Read Kundsin, Part 111, pp. 119-147. 


April 


2 


Read Kundsin, Part II, pp. 81-119. 


April 


9 


Read Kindsin, Part IV, pp. 149-182. 


April 


15 


Use this week to work on Field Study Project Interviews. 


Apri 1 


23 


Read Kundsin, Part V, pp. 183-215. 


Apri 1 


30 


Field Study Project due. 


May 7 




Read Kundsin, Part VI, pp. 216-255. 


Mav 3 4 




Four-Year Curriculum Plan due. 



During the scheduled final exam period, the class will assemble 
at the designated place for the second set of questionnaires that 
are part of our overall research design. 



COURSE DIARY ' 



Each student shall write a course diary. The diary shall be 
a record of progress in the course, covering weekly readings, films, 
guest speakers, lectures, and reactions to discussions inside and out- 
side of class. As time permits, we will allow informal discussion 
groups in class, but you should make an effort to discuss ideas with 
friends or roommates or others outside of class. At least one diary 
segment should record discussion with someone outside of class, and 
at least one diary segment should record discussion wi^h one or more 
students in the class. 

The installment for each week must cover the readings assigned 
to be completed before the class session, and the speakers and films 
presented at the last class session. Thus, the installment due on 
February 12th must cover the reading assignment due for the 11th and 
the films (if any) and speakers for the February 5th session. No late 
d iary segments will be accepted . -A diary segment .-'.■•.ll be deemed late 
it it is not received by the Course Coordinators the t^ay of class. 
The final diary segment will be clue on May 18th and should be brought 
to Dr. Best's Office, 219 Old Main, or to the Political Science Office, 
113 Old Main. In addition to covering the final class session of May 
14th, the final diary segment should contain any analytic summary of 
your reactions to the course as a whole. 

Remember the diary is a record of who and what you have heard, 
what you have seen and read, what attitudes have developed or changed 
and why or why not. The diary segments will be graded by the Course 
Coordinators. They should either be typed or written in a very clear 



.hand and double spaced. Since the diary segments will be kept by the 
-€f>urse Coordinator*?, students wishing to retain copies should dupllcat« 

thorn bcfjJio handing? then; in cn<.'b week. In addition to the n unl com- 
position rotjui n-menr s , thr diarifs will bt» graded on the basis of com- 
pleteness and Tliot oughnc's'. .. Two ti three typewritten pa>ics should 
usua I 1 V Au 1 t i . 



SUGGESTED DIARY QUE STIONS FOR READING. LECTURES. AND FILMS 

1. What new information did I learn? 

2. What is my attitude toward this information? 

3. Have my attitudes changed? Why? Why not? 

4. What questions do I now have? Is there something about 
this subject that I wish to explore in greater depth? 

SUGGESTED DIARY QUESTIONS RE: GUEST SPEAKERS AND HOME STAFF 

I 

1. When she entered an atypical career. 

2. Why she entered. 

3. What she had to learn. 

4. What obstacles she encountered. 

5. What assistance she received. 

6. Who had helped and why. 

7. Who had hindered and why. 

8. What styles of behavior, what attitudes, what skills are neces- 
sary for success in this career. 

9. What are the costs of pursuing a career in this field? 
10. What are the rewards for pursuing a career in this field? 
SUGGESTED DIARY QUESTIONS 

A. What is my self concept? What kind of a person am I? 

B. What is my self ideal? What would I like to become? 

C. Do I expect to work outside the home for the rest of 
my life? Do I expect to work whether or not I marry? 
Whether or not I have children? 

D. Is my expectation realistic? 

* 

E. If I expect to work, what kind of work do I expect to do? 
What do I really want to achieve? Where do I want to be m 
five years? Ten years? Twenty years? 
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FIELD STUDY PROJECT 

Each student will select one career option to study in depth 
and will prepare and turn in s career project report which will be 
graded by the course coordinators. The report will be based upon 
literature on the field (see bibliography) and interviews with at 
least three people in the field. Attached to the report will be a 
carefully prepared vita, a letter of application, and a brief ex- 
planatory statement on the student's own career expectations or lack 
thereof. 

This report will be due on April 30th, 1979. Since the projects 
will be kept by the course coordinators, the student should retain a 
duplicate copy. 

On March 15, all students will turn in a project outline which 
will include identification of the career option they intend to study 
in depth, a list of the specific persons they will interview, and a 
list of the resources (books, articles, pamphlets) that will provide 
data for the report. The project outlines will be reviewed by the course 
coordinators and returned to the students with suggestions on March 12. 
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Field Study Project Qi^icns 



These Qu^ions shotdd be addressed in the project r^xart and would be iseful 
in ccsiducting interviews. 



1. Wiat skills are required for this career? 

2. What previcHJS ejqjerience is required for this career? 

3. What cr ientials are required for this career? 

4. What precisely does one do on the job? 

5. What kinds of pec^le are enployers in this field ^odsii^ for? 

6. Where does one start? How does one get into this field? 

7. What is the job market in this field? 

8. How much time is involved on the job? 

9. What are the financial rewards? 

10. What are the fringe bei^fits? (sick leave, sick pay; nateniity leave, 
maternity pay; vacaticai time?) 



11. Are there travel requireinents for this job? What are they? 

12. What are the prospects for advancenent? Where can I ejqsect to be in 

five years? Ten y^rs? l\wenty years? 

13. Who can help me succeed in this field? 

14. What kinds of relaticmships must I develop? 

15. What kinds of attitudes must I develop? 

16. What kinds of b^vior stylos mist I develop? 

17. What are ttie costs and what are the benefits of this career choice? 
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Vita Form 



Date of Birth: 

Personal: (marital status, nisrter of children) 



Education: Degree 



Date Institution Field 



(being with most recent and work back) 

Experience: Dates Title or Job Descripti(^ 

(begin with most recent and work back) 



Hcsu?rs and Awards: 

Professional Meniierships: (if appropriate) 
Pi4)lications: (if Expropriate) 



Refer«ices: Names, Titles, and Addresses 



Lite «d Ctawwr OteloBB iHoett 
Ptegr^Yoar Qgrlculw Plan 



Name ^ ID Ho. 

Hajor ^ Iteclared Mlmr _______ Dipw BA _ 

Effective Catalog ^qpectod Date of QrwSmtim 



CX}URSES 


TEAR 1 


YEAR 2 


TEAR 3 


TEAB 4 


TOTAL CmSDlTS 


Eng. C^p* 












Foreigo 












Pl^ical 

Educatlcm 

SwinriAg 












(3C(P ! 

Ibth & Scietice 












QCCP II 
Social Scimces 












QOJP in 
Humnities 
Tim Arts 












MAJOR 

RBQUIRQIEWrS 












Declared 
Minor 












TOTAL 













W.A.C.C. 
, fl/18/78 



GENERAL 



Astin, Helen S. , Nancy Suniewick and Susan IX*eck. Wgign: A Bibliography on Their 
Ediyation and Careers . New York Behavioral Publications, inc., 1974. 

A listing of research reports pertinent to won^, ediK:ation, ai^ work in 
the Utiited States. A precis of each article is presented. Look for this 
tool in the reference section. 

Banner, Lois W. . Women in Modern Anerica, A Brief History . New York: Harcourt 
Brace Jovaiiovich, Inc., 1974. 

An exploration of the rise and fall of feminism, an examination of the 
history of various groups of wanen and finally the dramatic and ctmtinuing 
struggle wages by determined innovative wonwn to achieve their rights. 

Photographs^ . 

Baxandall, (lordon and Uevcrby. A merica's Working Wqaen . New York: Vintage Books. 
1976. 

Bernard, Jessie. Women cind the ^\^blic Interest: An Essay on Policy and Protest . 
Chicago: Ad line Publ ishing Co.\ 10*^1. 

The most prominent sociologist discusses the traditional role of women 
in American society, division of labor with respect to ymsn, and how 
Professional women can adjust to the establishment and vice versa. 

Bernard, Jessie. Women, Wives, and Motors: Values and Opticas . Chicago: Adline 
Publishing Co., 1971. 

Examines the dramatic changes in values being experienced by women of all 
ages anc classes, rmd how these changes are affectiiig the options available 
to women today. Includes sections on sex differences, marital status, age, 
class, and race, as well as sotic prognosticati<»is about the future. 

Bird, Caroline. live rythinK a Women Needs to Know to Get Paid What She*s Worth . 
' David NfcKay Co.", Inc., WZ. 

This book grew out of a course entitled, "The F«nale Job Ghetto," which the 
author conducteii for the New School of Social Research in the fall of 1972. 
According to the author, 'miis is a book of tactics for dealing with the 
subtle, onmiprescnt iind unique obstacles wosmi face in demonstrating their 
conpetence and in dealing with the male-oriented job world." 

Blaxall, Nfartha and Barbara Reagan. Wanen and tl^ ^forkplace ,. the Implications 

of Occupational Segregation . 

The social institutions, the historical roots, and the econcsnic .dimensions 
of occupational segregation arc examined in this voliMe. There is also an 
assessment of the situation with respect to wanen at the time of the Inter- 
national Women's vear in 1975 and suggestions for combating this phenonmenon. 
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Garden, I^feren Lockwood. The ftew Feminist Movement . New York: Russell Sage Found- 
ation, 1974. 

Descri!»s the origin mui developnent of the various straids of tte conta^- 
orary wranen's liberation nwv^msnt. 

Chapman, Jane Roberts. EconCTnic Independence for Wcanen . Calif.: Sage Publications, 
1976. 

A collection of essays on the current econanic conditio of wranen. Topics 
include research, legislation, trade unions, credit, poverty and occupational 
status. 

Chang e Magazine. Women on Campus: The Unfinished Liberation . New York: Change 
>fega2ine, 197?"! 

Contains a series of articles concerning wonen as undergraduates, graduate 
students and as professional academics. 

Epstein, Cynthia Fuchs, Women's Place: Options and Limits in Professional Career s. 
Calit: University of California Press, 1970. 

This is an insightful volume of the socialization of wranen for careers, the 
structure of the professions and the nature of the interaction between men 
and women within the occupational contest. A bibliography of pertinent 
sources in included. 

Epstein, Laurily Kerr. Women in the Profess icms . Mass.: D.C. fteath § Co., 1975. 

Several authors report on a two-day conference on the status of women in 
higher education and the professions, Washington University, St. Louis, 1975. 

Feldman, Saul D. . Escape from the Doll's House: Woi^n in Graduate and Professional 
School Education . New York: NfcGraw Hill, 1975. 

A report prepared for the Carnegie Conmission m Higher Education which 
compares the opportunities, experiences, and performances of men and women 
in education beyond the undergraduate level. 

Fogarty, Michael, Rhona and Robert N. Rapaport. Sex. Career, and Fa mily. London: 
Allen Unwin Ltd. , 1971 . 

Scan the table of contents, but Chapter VI: "Work Careers," Chapter VIII: 
"Career Pathways: What Produces the Work-prcme Wranan" and Part V: "Conclusion" 
may be especially applicable to the course. 

Freeman, Jo. Women: A Feminist Perspective. California: Mayfield Publishing Company, 
1975. 

Feminist perspective of the way current socially ^srescribed sex roles deny 
any meaningful choices of lifestyle or individual develofmient . 
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Glnzberg, Kll, et. al.. Life Stales of Lxlucated Weaken , lievt York; Columbia Uni- 
versity Presr., 1966. 

A study of the lives, experiences, and opinions of 300 won^n who pur-^ 
sued graduate education at Colunibia University between 19^5 and 1951* 
The purpose of the research was to isolate the characteristics of won^en 
with higlv-level aspiratioris . 

Kanowltz, Lea. Wonen aiid the Law: Tne Unllnished Revolution . New Mexico: Univ. 
of Ijew Mexico Press, 196b. ^ 

Reviews American law with respect to single and married woim?n, the liii- 
pact of recent civil rigtits lei^,lsl:itioii or. woiien as well as the consti- 
tutional aspects of sex-based discrindnation. 

Maccia, Elizabeth Steiiier. Wa;i en ai^d iiAlu c aticn . U^A: Charles C. Thomas, 197^. 



Discusses sex roles in texibooKL^^, literature, ana prospects for the l\iture. 

Mai*low, K. Carleton. Anerlcati I^eai-ch for Wo men, Calif.: C/10 books, 1976. 

An account of the ^^eneral won^Ui's riiOveiLent . A iiistorical perspective as 
wvll as cun\,*nt information. 

National I^Ianpower Council. Wonaripowei': A statement by the National Manpower 
Council . ;jew York: Columl;ia Univ. Pr\?ss, 1957- 

A milestone hi the iii::>tory of won^ri and work in the United States, this 
volun^ is the product of tiie i^ational Itopower Council established at 
Columbia University in 1951 to study significant marpower problems and to 
contribute to the iirpi'oved utilization on the country *s human r-esoui-'ces. 
It contaiiig a series of article^: ou the education and employment of 
American women (including triOse m the armed forces) which developed out 
of the trajisaction^i of l6 coi ference^i held in the 1950^s. 

Ostein, Barbara Powell- Caix-ers i\.r Vfonen aftei^ yiarriage and Childi^en . The 
MacmillaTi Co,, iv65*~ 

Mthougii tnis took was va^itten in 196^^ ctnd concerns the subject of 
women ^s entry or re-entry Ijito fields after narria^ and children, 
it it presents Interesting vignettes of wonjen who have enters many 
fields iiicluding er^^ineering, matn & sciences, law, architecture, 
most of the health related fields, counseling, and teaching. 

O'Neill, William L. everyone Was brave: A Iiistory of Femirdsm in America . 

Covers the history of An^rican fanlnism froii its roots in the Civil War 

era to publication of Betty Fr:^.edar]^^: book, Tlie Feminine l^stique . Tlie 
author treats the subject ir: tft^m.' '.!' :'c^?ial cliange. 



Riegel, Robert E., An^rlcan litoen; A Story of Social Change . New Jersey: 
, Palrleigh Dickinson University Press, 1970. 

A descriptive narrative of the changes in the role of American wansh 
rrm nolonial times through the 1940' s. 

Roberts, Joan T. , Beyond Litellectual Sexisin, A New Wcaian, A New Reality . I^Jew 
York: D. McKay Co., 1976. '. 

Marjy contributors offer a highly infoiroative, daring, and difficult 
reassesanent of social reality. 

Ruddick, Sara and Pan® la DcuAels. 'Working it Out. New York: Pantheon Books, 1977. 
Twenty-three wc«Tien Wi'iters, Ai'tists, Scientists and Scholars discuss 
their lives and work. f 

Stroniberg, Ann and Shirley iiarkess. Wonen Working: Theories and Facts in Per- 
spective. Mayfleld Publishing Co., 1978. '~ 

Includes an overview of women in the labor force, social perspectives, 

and specific occupational experiences of women. 

\'y/hiteharst , Carol A. Women in Anierlca: Tlie Oppressed Majority . Calif.: Good- 
year Publishing Co., 1^77. 

An introductory work and ovei^iew for the ir^ividual who requires a 
summary of pertinera infoiTnatlon re^Tardlng the institutional and cul- 
tural sources circunscribiii^;: the role wonien play. 

Hh^lCREIJCE 

Angel, Juvenal L. , Matcnltig Colleg e V.'omeii to Jobs . World Trade Academy Press, Ir:c. 
Dist. by Sinion & Schustei-, Inc., 1970. 

Reference work listinr, a wide range of fields, description of career areas 
witJiin the field, expected life-time earnings, working conditions, niajor 
Hiring orgaiJzations. Kec:oni:ieriaea general reading: Chapter 8: "Trie Im- 
portance to College ViicsTien of Tiielr i-jiucational Background." ON R£iSliRVh. 

Barrer, I^^r-a E., Women 't- OVgajdz ati ons and Leaders: 1973 Directory . Washington 
D.C.: Today Pullicatloiia and IJev/s Sei-vice, Inc.. 

Lists names and adoresses of association officers, along with objectives 
of women's orgariiz^itions irjcluding those for a variety of occupations and 
professions . 

Brooks, Dr. Rozar]ne has extensive cllppin^;; files on wonen in a wide variety of 
occupations in her office, 26 i/eGi'oat. Siie would be pleased to simre these 
with interested students. Her office hours are MWP Vrom one to three. 

Catalyst, Resun» Preparation liandbook, A Step-by-Step Guide for Wonen.. New York, 
1976. ON RESERVE 



Durham, Laird. 100 Careers . Prentice-Hall iric, 1977. 

Part I gives practical suggestions on how to choose a career and a profile 
on 100 careers which includes the nature of the work, entry requir^^nts, 
and the likes and dislikes of people presently working In each field. (To 
understand the Reward and Wiiinir^ Criteria arxi the corresponding ratings you 
will need to read Part II). (M RESERVE 



airl Scouts of the U.S.A. Prom Dreams to Reality: Career Cards . New York, 1975 
m RESERVE 

U.S. Department of Health, Education, and Welfare, Office of Education, Bureau of 
Occupational and Adult Education. Women in Non-Tradltlonal Occupations; A 
Blbllogragi:ttr . Wi^ilngton, D.C., 1975T ■ 

This volume can be found on the refei-ence shelf. Its purpose is to dis- 
seminate infonnation about publications viilch focus on women's enploymsnt 
in non-traditional fields. It is a valuable cooijendlum. 

U.S. Department of Health, Education, and Welfare. Women's Educational Equity Com- 
munications Network. Non- sexist Career Counseling for Women: Annotated Selected 
References and Resources^ Part II. San P^ranclsco, CA, 1978. ON' RESERVE! 

U.S. Department of Labor, Bureau of Labor Statistics. Occimational Outlook ^iandbook , 
1978-79 Edition . Bulletin 1955, Wasiilngton, D.C., 1978 (M RESERVE. 

United States Civil Service Comnission. Federal Career Directory 1976-77, A Guide 
for College Students. Washington, D.C., 1978, (M RESERVE ($3.^5 frcm U.S. 
Government Printing Offlr;e, Washing-ton, D.C. 20402). 



SPECIFIC PHOFtl^SIONS 



Albrecht, Mary Ellen witn iviii,;,ii'a uirw oLeiri. Tiie Making of a Wanan Cop . Hew York: 
Wllliani Morrow and lii'.-'., 'h'7t. 

A popular- book desci'lbiic ^le mr.ciXi^'j experience in a field that has been 
traditionally all nale — a nietropolitaii police force. 

Alexander, f-Codner and Elizabeth Sapery. 'flie Short ctianged ; Wop^n and Minorities 
in Banking . Ifew York: Dunellen Putllsiiing Co., Inc., 1973. 

An overview of pooltlon of warrei* aiyd blacks in American barJdug carried 
out under aegio of the Council on Ecoiicsiiic Priorities — a non-profit organ- 
ization which Issuej. linbiased rcT^orts on practices of U.S. corporations; 
contains a useful blbllogiapiiy . 

Bemard, Jessie. Academic Wcsnen . New York: New American Library, 1964. 

A sociological EtuJy cf v;c:xn in academe written and researched by a primary 
exaiplar of what wanen carj accaiplish in the field of hi^er- education. 

Ernest, John. Mathe;atici? & t^^-x (p^m^ptilet) . 1976. 

Etzioni, Amitai. The Semi -Profess ions and their Organization: Teachers, Nurses , 
Social Workers . New York: The Free Press, 1959. 

A book about a group of new professions whose claim to the status of doctors 
and lawyers is neither fully established or fully desired. They require 
shorter training, their status is less legitimated and they have less 
autonomy from si^rvifeion and societal control than the professions. Chapter 
five is particularly pertinent to this ccMjrse. 

^ * 

Fidell, Linda A. and John DeLamater. Women in the Professions: What's All tlie F uss 
About? Calif. : Sage Publications, 1971. 

A book of readings which treat the positiofi of wcraen in academe, nursing, and 



managemrait . ^t'^algo provides craiparative data on woiK^n in the U.S. and 
Russia, and concltdes with a discussion of developnent of womoi^s profes- 
sional caucuses. 

Filing, Alice. New to the Beat: W ogiqn Power in the Police Force. New York: 
Conard, McCann, and deoghepn, Inc., 197S. 

A journalistic account of vrfiat it is like to be a woraan police officer. 

Fox, Lynn, Elizabeth Fennenia and Julie Sherman. Wcmm and Mathonatics : Research 
ProsT»c'tives for C lange . 

This vilume consists of three papers which explore the educational, social, 
and biological infli^ces on the participation and acheivement of female 
students in mathematics. 

Githens, Marianne and Jewel L. Prestage. A Portrait of hfarginality: The Political 
^havior of the American Woman . David McKay Co. , Inc., 1977. 

Golde, Peggy. Women in the Field: Anthropological Experiences .. Chicago: Aldine 
Publ ishing Co., 1970. 

A book of readings which delineates the experiences of WKi»n anthro- 
pologists \iho have chosen a field v4iich requires them to travel alone, work 
alone and spend long periods separated from friends, family, and colleagiws, 
A must for anyone ccmteraplating a career in anthropology or for the person 
vdio expects to spend time as a stranger in a foreign culture. 

Jordan, Philipp B. and Michael Breland. Condensed Qanputer Encyclopedia . New York: 
McGraw Hill Book Co., 1969. 

Kirkpatrick, Jeane J., Political Women . New York: Basic Books, Inc., 1974. 

Examines sex and power, the kind of wanen who participate in politics, 
the extingencies of operating in a man's world and the future of wcsian 
politics. 

Lopate, Carol. Women in Medicine . Maryland: The John Hopkins Press, 1968. 

This book was inspired by the Josiah Macy, Jr. Foundation Conference which 
was held in 1966 to discuss problems faced by women entering medical schools. 
It reviews the history of American wcsnen in medicine and canpares women who 
do and do not become physicians. 

Lyle, Jerolyn R. and Jane L. Ross. Women in Industry: Employment Patterns of Women 
in Corporate An^rica . Mass.: D.C. Heath and Co., 1973. 

The authors are concerned with discrimination against women in the industrial 
and nan- industrial world. They discuss the position of wsuen in the mana- 
gerial elite and trace the role of the Federal Government in atten^ting to 
bring about equal employn^nt opportunity. An excellent annotated bibliography 
on wcni«i is inclined. 

mttfeld, Jacquelyn A. and Carol G. Van Aken. Women and the Scientific Professions . 
Mass.: The Massachusetts Institute of Technology Press, 19bb. 

A fascinating docun^nt which details the feminist activity spawned by the 
M.I.T, Symposium on American Women in Science and Engineering. ON RESERVE 
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Maniotes, John. Conrouter Careers; Plann ing, Prerequisites, Potential . New Jersey: 
Hayden Book* Cbrri^74. (M mmi 

Ols^, Lyim M.. I&^en in Nfathaiatics . Mass.: The Massachusetts Institote of Technology 
Press, 1974. 

Biographies of vfomen mathematicians which explore the social context in which 
they worked. "The Feminine Mystique" (p. 163- J gives a look at the social 
environjnent of our day as it affects women's participation in mathematics. 

Perl, Terry. Math Equals . Addison Wessley, 

A biography of wpmen mathematicians and related activities. 

Richardson, Betty. Sexism in Highei I -d ucation . New York: The Seabury Press, ' 74. 

A popularly written delineation of the pressures and prejudices experienced 

by women working in higher ediration authored by an English literature professor. 

Rossi, Alice S. and Ann Calderwood. Ac ademic Women on the Move . New York: Russell 
Sage Foundation, 1975. 

A well -chosen book of readings wiiich deals with obstacles faced by women 
preparing for and working in higher education. The last section traces 
various attempts to eliminate traditional hurdles which women, black and 
white, face in academe. 

Sayre, Anne. Rosalind Franklin and DNA . New York: W.W. Norton and Co., Inc., 1975. 

"A book undertaken to set the record straight --to restore Rosalind Franklin 
not only her glon^ as a scientist, hut her waimth and fascination as a person." 
Read with Watson's D ouble He lix. 

Schmalz, L.C. and C.J. Sipple. Computer Glossary for StiKients and Teachers . 
New York: Funk and WagnallF, 1972. 

Schwartz, Eleanor Brantley. Tlic Sex Barrier in Business . Georgia: Bureau of BiL<?iness 
and Econonic Research, f^orgia State University, 1971. 

Includes a section on the history of women in management in the American 
pre-Civil War and post-Civil War periods as well as a discussion of how 
women came to be included in the Civil Rights ^^t of 1964. There is a chapter 
on attitudes toward women in management and a final section which makes pre- 
dictions about the status of women in management by 1980. 

Stehling, Kurt R. , Computers and You . New York: World Publishing Co., 1972. 

Strainchanps, Ethel. Rooms With No View: A Woman's Guide to the Man's World of the 
Media . New York: Harper and Row, 1974. ^ 

A book of readings craisisting of first-hand reports of their e^qieriences written 
bv wanen enploved in television, inngnrine publishing, newspaper and wire ser- 
vices as well as book-publishing. The final chapter deals with the struggle 
for employment rights in these fields. 
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Theodore, Athena. The Professional Wcanan. Mass. : Schaikman Publishing Co. , Inc. ,1971. 

Ad. extensive compilation of articles which deal with wcawi ' s experiences 
in preparing for and entering a variety of profSessicro including- academe, 
nursing, dentistry, medicine, social work, et. al. 

Torre, Susana. Women in American Architecture : A Historic and Qmteinporary Perspective. 
New York: Watson-Guptill Publications, 1977. 

Docunents the role of women in the architectural professiai then and now. 
Che contribution is that of Cortland aluma Naomi Leff, class of 1960. 

Watson, James D., The Double Helix . New York: Authenun, 1968. 

"A sprightly and colorful acccxuit of the way in which an immensely ijnjjortant 
discovery in sci«ice was made, written by a Nobel Prize winner who was himself 
one of the makers of that discovery." Read with Sayre's Rosalind Franklin . 

Williams, Gareth and Tessa Blacks tone and David Metcalf. The Academic Labor Market : 
Economic and Social Aspects Of Profess ior^ . Ansterdam, Netherlands: Elsevier 
Scientific Publishing Co., 1974. 

A study of the academic profession in Great Britain; however, there is suf- 
ficient identity between the higher education establishments in Great Britain 
and the United States to make this volume useful. Chapter 19, which is devoted 
to women academics will be of particular interest to students in this course. 
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Women's Acatftnte aiMi CsfMr CliotoM 
LONGITUDINAL QUESTIONNAIRE 



llie infomuttion s^icitsd tMHow wUi be ifl a 

the data gathered will be presented in statistical form and that ail identities will be held confidential. 
PART 1 - Bacli^round Data 



Item 1 . Name 

Last First Middle initial 

Item la ID No. 

Item 2 Date of Birth . 

Day Month Year 

Item 3, Age at last birthday (Indicate correct age; for example if you are 18 circle 1 in the first column and 
8 in the second ) 

1 1 

2 2 

3 3 

4 4 

5 5 

6 6 

7 7 
6 8 
9 9 
0 0 

Item 4 Name of high school attended. (If you attended more than one. give name of one which awarded 
your diploma ) 



Item 5 Address of last high school attended 



Item 6 Number of students in graduating class (If there were ten students m the class, circle 0010. if there were 
one hundred, circle 0100, etc ) 

1111 

2 2 2 2 

3 3 3 3 

4 4 4 4 

5 5 5 5 

6 6 6 6 

7 7 7 7 

8 8 8 8 

9 9 9 9 
0 0 0 0 



Item 7. The last high school attended was: 

1. Public co-«ducational 

2. Private secular co-educational 

3. Parochial co-educational 

4. Public girl's school 

5. Private secular girl's school 

6. Parochial girl's school 

tUim 6. What occupation did you want to enter when you were six? 



item 9. Why? 



hmn 10. What CN^upiMof) cUd you want to entw «vlwn you were twM? 



itam 11. Why? 



Item 12. What was your career choice at the time of application to college? 



Item 13. Why? 



Item 14. Was there anyone who particularly influenced your career choice at the time of college application? 

1 Yes 2. No 

Item 15. If yes. who was that person? 

1. God 

2. Well-Known female figure m chosen field (for example Jane Fonda. Bella Abzug, etc.) 

3. Weil-Known male figure in chosen field (for example. Robert Redford. Jimmie Carter etc ) 

4 Mother 

5 Father 

6. Other male relative (Specify: — ) 

7. Other female relative (Specify: .^-.^^ ) 

8 Male teacher 

9 Female teacher 

10. Older male friend who is successful in field chosen by respondent 

11. Older female friend in field chosen by respondent 

12. Male peer group memi>er 

13. Female peer group member 

Item 16 Father's present occupation: What Kind of worK does your father do? (Describe completely his aetual fob and 
the kind of ettaMtohment in which he worKs For instance, 'operates a lathe in factory which maKes machine 
tools * If deceased or retired, give foimer CK:cupdtion.) 



Item 17 Nature of father's present employment. 
1 . Employed by a private company 

2 WorKs for some governnnental agency (federal, state, county, city, etc.) 

3. WorKs for Mmself or >wns his own business 

4. Other (Specify) , . 

Item 18. Mother's present occupation: What Kind of worK does your mother do? (Describe completely hpr aetmrt job 
and the (dud (rf eataMafwtent in which she worKs For instance, "is principal of an elementary school " If 
deceased, give fMiner occupation.) 



Item 19 Nature of mothers present employment. 
1. Employed by a private company 

2 WorKs for some governmental agency (federal, state, county, city, etc ) 

3. WorKs for hereeH or owns her own business 

4. Un8alaried homemaker 

5. Other (Specify) — ^ 

E^- - - • 0 



Item 20. EKtent of mother's pre^nt empioynmnt. 
1 .Fuii-time . 3. Seasonal 
2. Part-time 4 Not employed at preMOt 

Ham^ai. tf mottier fs not prssentty emtrfoyed, but worked pHor to t^er maniage, wtiat did she do? (Descrite her 
aeftial Joto and the Mud of MtrtMahment in which she worked.) 



Item 22, During moM of ttie time ^ were In high school, were your pandits: 

i« Living together 4. Father deceased 
2. Separated 5. Motfier deceased 

3 Divorced 

Item 23 Are you an adopted child? 

1 Yes 2 No 

item 24- Years of Education Completed by Father * 
25 

1 , Six or less 

2 Seven 

3 Eight 
4. Nine 

5 Ten 

6 Eleven 

7 Twelve 

0. One year of coffege 
9. Two years of college 

10, Three years of college 

1 1 , Bachelor's degree 

12, Master's or other professional degree (Specify: - .) 

13 Doctor's degree (Specify which liind: , .--^^^^—^....^pp.-™..-—..,^-,,,.*—^^^^^—^ .) 

14 Other: 

Mem 26 - Years of Education Completed by Mother 
27 

1 Six or less 

2 Seven 

3 Eight 

4. Nine 

5. Ten 

6 Eleven 
7. Twelve 

8 One year of college 
9. Two years of college 

10 Three years of college 

1 1 Bachelor's degree 

12. Master's or other professional degree (Specify - - . ) 

13 Doctor s degree (Specify which kind: ) 

14. Other: ..^^^ 



Items 28- Numt>er of siblings-brothers and sisters-in family Including self. List in order of birth beginning with the 
29 oldest PLEASE CIRCLE YOUR OWN NAME. 



1. 



3. 



First Name 


Sen 


Age last birthday 


First Name 


Sex 


Age last birthday 


First Name 


Sex 


Age last birthday 


First Name 


Sex 


Age last birthday 




Si 





5. 
6. 



8. 
9. 
10. 



First Name 


Sex 


Age ia^ trirthday 


First HBffio 


Sen 




First Name 


Sex 


Age last birthday 







Items 30- Did any rslatives or non-related persons aside from your parmts and sIMings five in your family fiousehold 
3t while you were going to high school? 

I .Yes 2. No 

If yes. describe the relationship 

Item 32 Were you bom in: 

1 . United States 

2. Elsewhere (specify: ..^ 



Item 33, m what country was you father born? 



Item 34 In what country was your mother bom? 



Item 35. Do you classify yourself in terms of "Ethnicity" of "Race?" 

1 Black 

2. White 

3. American Indian 
4 Puerto Rican 

5. Chicano 

6. Other (specify ! 

7 N /A 

Item 36. Are you: 

1 . Never mamed - no commitments 

2. Never married - dating one person steadily 
3 Never married - engaged 

4. Married 

5. Separated 

6. Divorced 
7 Widowed 

Item 37 Do you have children of your own*^ 

1. Yes 

2 No. 

Item 3B. If yes, how many? 

1. One 

2. Two 

3. Three 

4. Four 

5. Five or more 

Item 30. What is your religious affiiiation? 

1 Protestant (Specify denomination: ^.,„ 

2 Roman Cathohc 

3. Jewfsh 

4. None 

5. Other (specify : , , , ^ 



Item 40. How wmM you (tescrite your religious invoiveinent? 

1. Very religious 

2. Somewhat religious 

3. A uttto reUgkn^ 

4. NoffnlfMffy rellglot^ 

5. Other (specify: 



item 41. What is your mother's religion? 

1. Protestant (spMify denomination: .) 

2. Roman Catholic 

3. Jewish 

4. None 

5. Other (specify: . .) 



Item 42. What is your father's religion? 

1. Protestant (specify denomination: 

2. Roman Catholic 

3. Jewish 

4. None 

5. Other (specify: ^^^^^^^ 



Item 43. What is your mother's perception of why you are going to college? 



Item 44. What is your father's perception of why you are going to college? 



Item 45. If you are married, what is your spouse's perception of why you are going to college? 



Item 46. What is your own primary reason for going to college'^ 



Item 47. Have you done volunteer work of any kind? If so. what and for how long? 



1 Yes 

2 No 



SG 



Item 46. If yes. specify 



ttem Have you trtrvetocf out of ttie country fw mcmi tfian cme week at a time? 

1. Yes 

2. No 

Item SO. if yes, tell wfrere and how long. 

Where Length of Stay 

« 

1. . — ■ — ■ . 

2. • — — ■ — ■ . 

3. : 

Item 51 . Have you ever been employed fuli-tfme'' 

1. Yes 
2 No 

Item 52. if yes. list the full-time jobs you have held in the last three years giving type of work, kind of establishment 
in which you were employed and length of employment for each job (List most recent job first.) 

Job Establishment Duration 

I III I ' ' 111 — Hi^^i^— 

2. — 

3. 

4. — — — ^ 

Item 53. Has working at any of the above full-time jobs influenced your career plans? 

1. Yes 

2. No 

Item 54. If yes. which one was the most influential? 

1, . 

Why? . ^ 



{ 
I 



Item 55. Have you ever been employed part-time'^ 



1. Yes 
2 No 

Item 56. If yes, list those you have held in the lastthreeyears. giving type of work, kind of establishment in which yoi, 
were employed, and length of employment for each job. (List the most recent job first.) 



2. 
3. 



4 



item 57. 



Has working at any of the above part-time jobs influenced your career plans? 



1. Yea 

2. No 



tf yM« wtHeti one tfie fnosn tnftranMft 



Why? 



item 59* How did you acquire the first dollar you ever earned? 



Item 60. Select form the womefi you know or ere ecqiielnledl wRh the one that you would most like to emulate. 



In a few words, tell what she does and why you admire her. 



Item 61. Select from the world of prominent women that you do NOT know personally, the one you would like to 
emulate. 



Item 62. Select from the num you know or are Mquainted with, the one you would most Uke to emulate 



Item 63 Select from the world of prominent men that you do NOT know persor lally, the one you would most like to 
emulate 



Item 64. It there were no limitation whatsoever on yuur career choice, and you could do anything with your life that you 
want to. what kind of occupation would you choose? 



In a few words, tell what atw does and why she earned your admiration 



/ 




S8 



Item 66. Are there any circumstances wtiich have influenced your career choice which the questionnaire has not 
mentioned? 

1 Yes 

2. No. 

Item 67. If yes. specify. — — „„ , , — 



Item 68. In terms of achieving a successful career, wha* do you feel are your primary personal assets? (List three 
In order of importance) 

1. 

2. , 

3 

Item 69. in terms of achieving a successful career, what do you feel are your greatest personal obstacles? (List three 
in order of importance.) 

1. , 

2. 



3. , 

Item 70. Compared to your five best WOMEN friends about your age. how would you rate yourself in terms of 
physical attractiveness'^ 

1 . More attractive 

2. About the same degree of attractiveness 

3. Less attractive 

Iten: 71 Compared to your five best WOMEN friends about your age. how would you rate yourself in terms of 
intefli^nce? 

1 More intelligent 

2. About the same degree of intelligence 
3 Less intelligent 

Item 72, Compared to your five best WOMEN fnendsabout your age, how would you rate yourself in terms of ambition? 
1 ^ More ambitious 

2. About tfie same degree of ambition 

3. Leas ambitious 

Item 73. Compared to your five best MEN friends about your age, how would you rate yourself in terms of physical 
attractiveness? 

1 . More attractive 

2. About the same degree of attractiveness C O 
^ 3. Less attractive * ^ 



Item 74, Compared to your liw best MEN f rierKJs atK>ut your age, how would you rate yourself in terms of intelligerK^? 

1 .More intellfgent 

2. About Vtm same c^pree of intetu^nce 

3. Less intelligent 

Item 75. Compared to your five t>est MEN friends at>out your age, how would you rate yourself in terms of ambition? 

1 . More ambitious 

2. About the same degree of ambition 

3. Less ambitious 

Item 76. Class year 

1. Freshman 

2 Sophomore 

3 Junior 

4 Senior 



Thank you for your cooperation! 
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ID NO. 



SELF-ESTEH^ INVENTORY 



Please mark each statement in the following way: 

If the statement describes how you usually feel, put a check in the colunn, 
"Like me." 

If the statement does not describe how you usually feel, put a check In the 
column "Unlike roe." 

Ihere are no ri^t or wrong answers. 



Like Me Unlike Me 

1. I often wish I were scsneone else. 



2. I find it verjr hard to talk in front of a 
group. 



3. There are lots of things about inyself I'd 
change if I could. 



4. I can make up ri^y mind without too much 
trouble. 



5. I'm a Dot of fun to be with. 



6. I get upset easily at home. 



7. It takes me a long time to get used to any^ 
thing new. 



8. I'm popular with people own age. 



9. % family expects too mucli of me. 



10. rty family usually considers n^' feelinr.o. 



11. I give in very easily. 



12. It's pretty tou^ to be me. 



13. Things are aU mixed up in my life. 



1^. Other people usually follow my ideas. 



15. I have a low opinion of iTiyi^elf . 



16. 'Uiere are many times when I'd like to leave 
home. 



Page 2 of 2 

SW-^ESSSm INVENTORy - Cont. 



17. I often feel upset about the work that I do. 

18. I'm not as nice looking as most people. 

19. If I have something to say, I usually say it. 

20. family understands me. 

21. Most people are better liked than I am. 

22. I usually feel as if ipy family- is pushing me. 

23. I often get discouraged at what I am doing. 

24. Things usually don't bother me. 

25. I can't be depended on. 
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•name _ 

ID No. 



Attitude Toward Wonen Scale 



«s 



The statements listed belov/ describe attitudes toward the role of 
won»n in society trfiich different people have. Thei-e are no rl^t or wrong 
answers, only opljoions. You are asked to *='Xpress your feeling about each 
statement by Indicating vftiether you (A) Agree strongly, (B) Agree mildly, 
(C) Disagree mildly, or (D) Disagree strongly. Please indicate your opin- 
ion by circling either A. B. C. or D for eadi item. 

1. Swearing and obscenity are more I'epulsive in the speech of a 

I ■ wanan than a man. A B C D 

2. Wanen should take increasing responsibility for leadership In 

solving tne intellectual and social problans of the day. A B C D 

3. Both husband and wife should be allowed the same grounds for 

divorce. A B C D 

^. Telling dirty Jokes should be mostly a masculine preorgative. ABC D 

5. Intoxication among women is worse tiian intoxication among men. A B C D 

6. Under modem econonic conditions with vfcmen being active out- 
side the hone, men should shai'e in household tasks such as wash- 
ing dishes and doing the laurxiry. A B C D 

7. It is insulting to.wcmen to have the "obey" clause reiialn in 

the marriage servicJe. A B C D 

8. Ihere should be a strict merit system in job appointment and 
prcxnotion without regard to sex. A B C D 

9. A wcman should be sis free as a man to propose marriage. A B C D 

10. Wc»nen should v/orry less about their ri^ts and nrare about 

becoming gc«Dd wives and motliers. A B C D 

11. Vfcssen earning as much as their dates should bear equally 

the expense when th^y go out together. A B C D 

12. Wcxnen should assume their rightful place in business and 

all the professions along with men, A B C D 

13. A wcman should not expect to go to exactly the ijaire; places 

or to have quite the same freedom of action as a .Tan. A B C D 
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Attitude Tdward Vfainen Scale 

1^. Sons in a ftunily should be given more encouragement to go to 

college than dau^ters. " A B C D 

15. It is ridiculous for a woman to run a loccmotive and for a 

man to dam socks. A B C D 

ft 

16. In general, the father should have greater authority than 

the mother in the bringing up of children. A B C D 

17. Women should be encouraged not to become sexually intimte 

with ahycHie before narriage, even their fiances, A B C D 

18. Ttm husband shaUd not be favored by law over the wife in 

the dispossd of family property or Income. A B C D 

19. Wbtnen should be ccaicemed with their duties of childb^ring 
and housetending, rather than with desires for professional 

and business careers. A B C D 

20. Ihe intellectual leadership of a conuonity should be largely 

in the hands of men. ' A B C D 

21. Economic and social freedom is worth far more to women than 
ac6eptance of the ideal of femininity which has been set up 

by men. A B C D 

22. On the average, women shoulti be regarded as less capable of 
contributing to econcxnic production them are men. A B C D 

23. Hhere are many jobs in which men should be given preference 

over wonen in being hired or promoted. A B C D 

2^. Women should be given equal opportunity with men for ap- 
prenticeship in the various tradesl A B C D 

25. Ihe modem girl ia entitled to the same fr-eedon from regu- 
lation ard control that is given to the nodem boy. A B C D 
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QUESTIONNAIRE ON THE OCCUPATIONAL STATUS OF WOMEN 

(Modified) 

William C. Bingham and Elaine W. House 
Rutgers University 

Ihe statements listed below describe attitudes toward the ocaqiational 
status of waaea in society whicb different people have. There are no right 
or wrong answers, only opinicos. You are asked to express your feelings 
about each statement by indicating whether you (A) agree stsxngly, (B) agree 
mildly, (C) disagree mildly, or (D) disagree strongly. Please indicate your 
opinion by circling either A, B, C, or D for each item. 

i 

1. No man really prefers to have a female boss. 

2. Women need more alternatives for enployment than are curraitly 
available to them. 

3. When a man with a family to siqjport and a single women perform 
the same woiic, the man ^bould be paid more. 

4. Can?}lete equality for women is unrealistic. 

5. Many jobs should be closed to women because of the physical 
requirements. 

6. Most women are capable of performing well as both worker and 
honemaker. 

7. In general, wom^ are less able than laem. 

8. Women in business are rood adninistrators and supervisors. 

9. Approximately 40^ of American women who hold college degrees 
never marry. 



A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 



B 



10. There is no reasonable way to facilitate the employmatit of 
women in Jd>s such as welder, night watchman, truck driver, 

etc. A B C D 

11. Women are more likely than men to woi* in jobs not adequat ely 

cxwered by Social Security b^iefits. A B C D 



12. Rfany women can perform better than men in some jobs that are 
pres^tly axisidered "for men cxily." 



B C 



13. Female college graduates need clerical skills as well as a 

diploma to get enployment. A B 

14. There are more jobs in the United States that are totally 

closed to men than there are that are totally closed to women. A B 




• Questionnaire on the OcctjpaticQal Statis of Vcxaen 

* Page 2 

15. According to present estimates, 90% of the woraen in the United 

States can be e?q>ected to work some time in their lives. A B C D 

16. Approximately 2/3 ol the married women in the Itoited States 

today are working for inocme. A B C D 

17. In the United States today, there are few jobs that cannot be 

perfonned equally vsell by and wcmen. A B C D 

18. "Hie discrepancy between salaries received by men and women for 

doing the same work is increasing. A B C D 

19. In spite of legislation which makes it ill^al to do so, many 

conpanies continue to restrict opportunities for woroai. A B C D 

20. Because typical woiicing hours are not compatible with women's 

other rej^xjnsibilities, many job c^Dportunities are "autcmatic- A B C D 
ally" closed. 

21. One of the major reascms so many young people today have sex 
role identification problems is that too many women try to 
coipete in tRisiness on equal terras with men. 

22. Oh the average women spend about 25 j'ears in the labor force. 

23. As a rule, men n»ke better cxxinselors than wom«i. 

24. ^forking women feel guilty about being away from their homes 
and childi-^. A B 



A 


B 


C 


D 


A 


B 


C 


D 


A 


B 


C 


D 



25. In order to succeed in a field traditionally ct»isidered a man's 
domain, \WDmen mist surpass men in both arrfcition and intelli- 
gence. 



BCD 



26. Something must 'je "wrong" with a wwrien who wislies to perform 

a traditionally male jda. A B C D 

27. In most occupational situations, women perform as adequately 

as men. A B C D 

28. Deep doivn, mo5t women don't want equality. A B C D 

29. Men find it difficult to marry women who have more education 

than th^ do. A B C D 

30. School principals pay more attention to requests or suggestions 
which come from male teachers than to those «4iich cane from 

female teachers. A B C D 
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31. In the foreseeable future, women will fill only very limited 
leadership roles in work settings. 



A B C D 
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32. Women tend to advance into supervisory positions almost excli»- 
ively in those occupations in which there is already a predom- 
inance of females. A B C D 

33. Biployers change job titles so they can pay woraen lower wages 

or salaries. A B C D 

34. It is Eux«ptable for women to work to siqjplement family income; 
it is unrealistic for them to ej?)ect meaningful inplementation 

of vocational self cxxicepts. A B C D 

35. Women excel in fields requiring awareness of and sensitivity 

to the needs of others. A B C D 



Htm 



ID No. 



LIFE SmE INDEX 



The itatements below describe different life-style attlttdes. "Hiere 
are no r.-ght or wrong answers, only opinions. Please circle thie number of 
the response that most closely agrees with your attitudes or opinions. 



1. As far as you can tell now, do you plan to continue your educaticai 
after receiving a bachelor's degree? 

Yes, graduate school 1 

Yes, professioml school. ... 2 

Yes, other training 3 

No, I do not plan to continue. .4 

2. How Liportant do you think the following feature of an occupation has been 
or will be in influencing your choice of a field of vrark? Circle 1, 2, 3, 
4, or 5 to Indicate the degree of inportance this work feature has for you. 

Provides freedom froi;. supervision 



Completely unljrportant 1 

Not so liiportant 2 

Scanewhat inportant 3 

Quite lirportant 4 

Very Ijiportant 5 



Below are sane conditions under vrtiich women work. Rate yourself on these by 
speculating how you might feel about holding a Job after marriage and graduation 
from college. Circle 1, 2, 3, ^, or 5 accc^rdlng to whether you would want to 
work under each condition. 

3. No children; husband's salary adequate 



Definitely not i 

ProbaL)ly not 2 

Undecided 3 

Probably would 4 

Definitely would 

4. One child of pre-school ace; huctand'.: adequate 

Definitely not I 

Probably not 2 

Undecided 3 

Probably would JJ 

Definitely would 5 
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5. One child of pre-school age; husband's salary not adequate 

Definitely not i 

Probably not 2 

Undecided 3 

Probably would 4 

Definitely would 5 

6. IW0 or more children of pre-school a^e; husband's salary not adequate 

Definitely not x 

Probably not 2 

Undecided 3 

Probably would 4 

Definitely would 5 

7. IV/0 or more children of school age; husband's salary adequate 

Definitely not 1 

Probably not 2 

Undecided 3 

Pr<±ably would 4 

Definitely would 5 

8. Two or more children of school ace; husband's salary not adequate 

Definitely not 1 

Probably not 2 

Undecided 3 

Probably would k 

Definitely would 5 

9. Children have grown up and left horrie, hur.tand'r, salary adequate 

Definitely not i 

Probably mt 2 

Undecided 3 

Probably would 4 

Definitely would 5 

10. Assume that you are trained for the occupation for your ctoice, that you 
will marry and have children, and tliat your husband will earn enough so 
that you will never have to vx^rk unless you want to. Under these conditions 
which of the following would you prefer (circle one) . 

To participate in clubs or volunteer work 1 

To spend time on hobbies, sports or otiier 2 
activities 

To work part-time in your chosen occupation 3 

To work full-time in your chosen occupation J 

To concentrate on hctis and family 5 

Other (ejtplain briefly) 6 

79 
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11. Fifteen years fVom now, would you like to be: 

A housewife with no children 

A housewife with one or more children 

An urroarried career wanan 

A married career wonan without children 

A married career wciuan with children 

Other: what? 



so 



CAREER ASPIRATIONS 



Name 
ID ^ 



1. Declared Major on entering Cortland ___ 

2. Current Major 

3. If you have changed majors, what were your reasons for doing so? 



4. What career were you planning on when you entered college? 



5. What career do you hope to liavc n 



ow? 



6. If you have channcd goals, what wi-io the major reasons 



7. If there were no limitation whatsoever on your career ^Jjoi^*'' 
vou could do anything with yn„r life that you want to. what kind 



you 

of occupation would you choose? 



8. Briefly tell why 



In tcnr. of nrhirvinr a r-iicM c -; f i,l cr.reor . what do you feel are 
your priinnrv persona! assets? fKist three in order or importance. 
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y 
1. 

2. 
3. 



5/ 



10 In terras of achieving a success career, what do you feel are 
' ySur greatest personal obstacles? (List three in order of 
importance) . 
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1. 

2. 
3. 



11. Class Year 

1. Freshman 

2. Sophomore 

3. Junior 

4. Senior 



^2 



\ 

V 
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COURSE EVALUATION 

SBCTION I: IteoB 1-13. Circle one response nuifcer for each questlcxi. . 

NA (0) « Not Applicable or 4»'t toow. Ibe statemait db^ not 
applyto this c ourse or instructor, or you singly are 
not able to give a knowledgeable response. 

SA (4) StronglyAme. You strongly agree with the statement 
as it applies to this course or Instructor. 
A (3) « Agree. You agree more than you disagree with the state- 

mSTas it £«)lies to this course or instructor. 
D (2) = Disagree. You disagree more than you agree with tne 
itatSnent as it applies to this course or ijfjr^o^- 

SD (1) « St rongly Disagree . You strcxigly disagree with tne 

statOTsat asftliplies to this course or instructor. 



1. The objectives for the course have been made cleai 


NA 

u 


SA 

1 4 


A 

17 


D 

3 


SD 

0 


2. There was considerable agreemait between the annwinced <^ 
jectives of the course and what was actually taught. 


n 


9 


20 


4 


1 


3. The class time was used well . 


0 


4 


15 


12 


2 


4. Hie instructors were r^aJily available for consultation 
with students. 


1 


19 


13 


A 


1 


5. Lectures were too repetitive of what was in the text- 
book(s) • 


2 


1 


2 


25 


4 


6. Students were encouraged to think for tht3inselves. 


0 


12 


15 


5 


2 


7. In this class, I felt free to ask questions or ejqjress 
ry opinicffis. 


0 


22 


11 


1 


0 


8. The studen--s were told how they would be evaluated in 
the course. 


0 


20 


11 


3 


0 


9. My interest in the subject area has been stimulated by 
this course. 


2 


9 


13 


8 


2 


10. The scope of the course has been too limited; not enough 
mterial has be^ covered. 


• 3 


8 


18 


5 


0 


11. I have been putting a good deal of effort into this course. 

12. The instructors were open to other viewpoints. 

13. In my opinion, the course objectives were accomplished. 


0 
0 

1 


7 
11 

.7 


21 
17 - 
19 


4 

5 
6 


2 
0 
1 
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SECTION II: Items 14-20. Circle (xie response rairfjer for each question . 

12345678 



14. Par my' preparation and ability, the level of diffi- 

culty of this course was: 

15. TSte work load for this course in relation to other 

courses of equed credit was: 

16. For me, tt.e pace at v*iich the material was covered 

during the term was: 

17i To vAiat extent were exairples or illustrations used 
to help clarify the material? 

18, Was class size satisfactory for the method of 

conducting the class? 

19, What is your ^)proximate mmilative grade-^XDint 

average? 

20, VSiat is your class level? 



2 6 24 2 0 



3 10 18 2 0 



1 8 24 0 0 



13 13 6 0 



22 4 0 8 - 



0065000 22 



33 0 1 0 0 0 



SECTION III: Items 21-25. Circle one response nuntaer for each question . 

0 = Not Applicable. IXin't knew, or there were none 

1 = E3a:ellent 

2 = Good 

3 = Satisfactcry 

4 - Fair 

5 = Poor 



21. Overall', I would rate the textbook (s) 

22. Overall, I would rate the supplementary readings 

23. I wowld rate the ^neral quality of the exais 

24. I would rate the overall value of class discussions 



0 
1 

12 

27 
0 



25. I would rate the overall value of this course to me as 0 



5 4 2 11 
4 10 11 8 0 

2 8 7 3 0 

1112 0 

1 6 7 18 2 

4 6 9 10 5 



^5 
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SECTION IV: Iteros 26-31. Circle one inespDnse nigtter for each guestican . 
26a. Ifiiid) of the follosdng sessicjns did you find nost interesting or infonnative? 
b. Which was least interesting or informative? 



a. Women in the Past - Vfomen in Literature - Dr. McLaughlin 2 4 

b. Wbmen's Ric^its - Kate Spann, Attorney 3 4 

c. Women in the Present - Sissy Farenthold 6 2 

d. Panel of (Dortland Graduates 4 6 

e. Factors Affective Adiieveroent - Walker, Scales, Brocks 5 1 

f . Wcmen in Politics - Constance Cook 4 2 

g. Careers in ^5ath - Anderson, Taylor, wyllie _ 2 4 

h. Careers in Chemistry - Phillips and Robie 3 3 

i. Careers in the Social Sciences - Walker, McOowell-Loudan 2 0 
j. Careers in Management/Administraticai - Dickinsm, McLaugfilin, 5 1 

Scales 



27. Name 2 things you liked best about the course. 

1. Speakers 

2. Variety, openness, diance to express feelings, good discussions 

3. Home staff, Rozanne Brooks 

4. Helped prepare for the future 

5. Self-inproving 



28. Name 2 things you liked least about the course. 

1. Too much toward Women's Lib 

2. The logs 

3. 4-Year Curriculum 

4. Too much into one class 

5. Sane of the lecturers 



29. Mhat did you think was the most important thing you l2amed in this course? 

1. Lot of op^rtunities for wcman 

2. Wcmen still have a ways to go 

3. To be more confident, to think positive 

4. Don't let attitudes affect your motivation 



30. What ccsistructive changes would you make in this course for next semester? 

1. NO log ^ 

2. Nbre film^r more discussion 

3. No advisors 



VIC 



31. Any other coiraents? 

1. Enjoyed meeting with advisor 

2. Should be more credits 

3. Stciff shouldn't try to "persuade" us into their particular field 
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COURSE EVALUATION 

SBCnCK I: Item X-13. Circle one response miitoer for each question. 

NA (0) - Not Applicable or don't know. Hie statement does not 
Mplyto this c ourse or instructor, or you sinply are 
not able to give a knowledgeable respor^e. 

SA (4) - St rongly Agree . You strongly a^ree with the statemait 
as it applies to this course or instructs. 
A (3) « Agree. You a^^ more than you disagree with the state- 

StTas it applies to this course or instructor. 
D (2) - Disagree . You disagree more than you agree^^ «!® 
^tat^t as it applies to this course or ^l^^' 

SD (1) « St rongly Disagree . You strongly disagree wi^ tne 

statement ^t applies to this course or instructor. 





NA 




A 

A 




SD 


1. The objectives for the course have been made clear 


0 


1 Q 




o 


X 


2 There was considerable agreement between the annmmced ob- 


1 


21 


18 


1 


1 


' jectives of the course aiKi what was actually taught. 












3. The class time was used well. 


0 


17 


18 


5 


1 


4. The instructors were readily available for consultation 




11 


14 


4 


2 


with studants. 






5. Lectures were too repetitive of what was in the text- 


2 


2 


5 


16 


17 


book(s) • 












6. Students were encouraged to think for themselves. 


0 


19 


15 


4 


3 


7. In this class, I felt free to ask questions or ejQjress 


1 


20 


16 


3 


1 


my opinions. 










8. The students were told how they would be evaluated in 


1 


23 


15 


2 


X 


the course. 












9. My interest in the subject area has been stimulated by 


1 


20 


14 


5 


1 


this course. 












10. The scc^ of the couije has been too limited; not enough 


0 


4 


5 


18 


14 


naterial has been covered. 












11. I have been putting a good <teal of effort into this course. 


1 


23 


14 


1 


2 


12. The instructors were open to other viewpoints. 


3 


9 


20 


6 


2 


13. In my opinion, the course objectives were accomplished. 


0 


12 


24 


3 


2 



IC 
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SECnm II: Itans 14-20. Circle one response nmtoer far each questicai . 

12345678 



14. Ftar ny pn^aration and ability, the level of diffi- 

culty of this course was: 

15. TSie work load for this course in relation to other 

courses of equal credit was: 

<f 

16. For rae, the pace at Which the material was covered 

during the term was: 

17. To }tA\at extent were exanples or illustrations used 

to help clarify the material? 

18. Weis class size satisfactory for the mettxjd of 

oc^ucting the class? 

19. What is your e^roximate cumulative grade-point 

average? 

20. What is ycnir class level? 



06 31 31--- 

0 2 8 18 14 - - - 

09 28 21--- 

15 14 9 1 - - - - 

27 5 0 10 - - - - 

87 13 71013 
17 7880100 



SEXTTION III: It^ns 21-25. Circle one response nunfcer for each questicai . 

0 = Not Applicable. Don't know, or there were none. 

1 = Excellent 

2 = Good 

3 - Satisfactory 

4 = Fair 





5 = Poor 


0 


5 


4 


3 


2 


1 


21. 


Overall, I wo'ild rate the textbook (s) 


0 


2 


7 


12 


1 } 


7 


22. 


Overall r I would rate the supplementary readings 


15 


1 


7 


9 


b 


3 


23. 


I would rate the general quality of the exams 


37 


1 


0 


1 


) 


1 


24. 


I would rate the overall value of class discussions 


0 


3 


6 


7 


15 


10 


25. 


I would rate the overall value of this course to me as 


0 


3 


6 


5 


10 


17 



(cOTitinued <m next page) 
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SECTION IV J Iteras 26-31. Circle one response nucber for each questlcan . 
26a. Which of the fblXowing sessions did you find most interesting or infonnative? 
b. Which was the least interesting or infonnative? 



a. Factors Affecting Achievement ~ Walker, Scales, Brooks 

b. Wbiten- in the Past - Film and Dr. Sipher 

c. Current Legal StaUis of Wojnen ~ Mrs. Hutchins 

d. Vfciten and Marria^-Ideal and Real - McLau^lin and Buehler 

e. Careers in Banking and Insurance - Dickinson and Allen 

f . Cortland Graduates in Atypical Fields 

g. Careers in Health Related Areas - Pielock, Anderson, and Van Dyke 

h. Ocn|3Uter Science and Math - Wyllie, Taylor, and Anderson 

i. Careers in Social ScierK^e ~ Peintel, Cavataio, and McDowell-Ioudan 
j. Careers in Management - Ferguson, Dickinson, and Swarr 

k. Wtnen in the Labor Force - Torr-VJhelan 
1. Wcnen Vforking from the Male Perspective 



27. Name 2 things you liked best about the course. 

1. Made us aware of social Jiscriiiiination against wonen 

2. Wicte variety of career possihilitios and speakers 

3. Field study project 

4. Hone Staff 

5. Learned about self and goals 
6- Infonnative 

7. 4-year Curriculuni Plan 



CI 


b 


11 


0 


5 


18 


12 


1 


19 


0 


4 


7 


9 


0 


13 


2 


3 


8 


9 


2 


11 


2 


11 


0 


12 


0 



28. Nane 2 things you liked least about the. course. 

1. Diaries 

2. Attitude of female superiority instead of female equality 

3. Too much work for only two cjredits 
A, Feadings were too repetitio'js 



29. What did you think was the most iirportant thing you learned in this course? 

1. Different professions available to wcnen 

2. Helped convince me of what field to enter 

3. Proud to be a wanan 

4. Evaluation of self and goals 

5. How far wonoi still have to go 

6. Be open for new opportunities 

30. Mhat oxisUuctive changes would you ma:<e in this course for next seniester? 

1. Should be more credits 

2. Readings too re^titious . 

3. Try to find sg^kers that are involved in organizaticms for women 

4. More groijp discussions 

5. Mcxre nale perspectives and male students in class 

6. career and education plan for next five years 



7; Diaries SftCtttd ifKJt fae^doe so often. - (csontiiwed on next page^ 
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31, Any other cxmnents? 

■ !• laaxned toocB about self 

2, Piald Study Project — Exoelle.it idea 

3. Enjoyed home staff I 



■:)<, 
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SUCC Sex Stereotyping Pro'iect 
Is Funded By $75,000 Grant 



tfe?elq»cdrw goals. Tbcy (km t 



. .If a momm doaa mril al 
ichool^ tfka coB st dtw banclf 
"lucksr** raCber tbaa bdtevta^ 
that ste does so bacauae alia to 
cap^^ofsuccesa. 

.The '*pbds cxrilar"' wwk force 
conatita of Jobs that arc 

tary e<hKaUoiu sccretartal, bwk 
t^tar. oursUig. social wofk, 
Ubraoy sdaoca... all o mcrow t- 
ed a^ gaoarally undarpahL 
' U is because of tl^ and 
abnOar cmdiisioiis that ten 
imrcn mmnbers of tbe SUCC 
arts ami sciences (acfdty and ad^ 
mintstraltve staff have planned 
a project designed tc assist 
women students in overccmiing 
. sex stereotyping in the choice of 
^ academic cottrses and career 
decisi<m. 

Tbeir proposal concerning this 
pilot project was accepted by the 
U.S. Office of Educatkm* and 
SUCC has been awarded a 
175,000. grant to implement the 
year-long |»t)gram. 

Five members of the project 
stafft Dr. Judith Best, associate 
professor of political science, 
and Dr. Alice Walker, assistant 
professor of (»ychology, the co- 
directors of tl^ project; Dr. 
Rozanm Brooks, distitiguished 
teMhlttg profesaw ^ sodoku, 
and Susan Scales* assKlate dean 
of arts and sciences, were 
available Last week fcnr an inter* 
view cMceming the new project 
••We're already gating static 
aboirt our 'sexist program*, 
laoi^ Dr. McLau^in. And 
. while most (rf this is from male 
cirtleagues and is in the fom of 
ribbing, the leaders admit that 
son^ of it masks a certain 
amount of professkmal Jeatmisy . 

'They are a tittle envloitt of 
the sise <rf the grai^'' said Dr. 
Best 

Explaining her reasons for in* 
virtvemefrt ta Hils project. Dr. 
Walker noted; "My p^sonal es- 
pertencrabave maden^ao^y 
awM ^ the pctd^MS womm 
frce bi attemf^lng to choose 
careers, and the expertem^es of 
. my ddkfren have ate te(&!iMd 
tt ^presawes ww iqifac etortay 

tl^it been hen at Ctotlaod I 
^w«v«ls^ted 



sloQS ta da*l wttH bright, capable 
yonng women wbo cWw te«l to 
stick 10 tried and true femtalfia 
voetfloaa ar who sat tbetar aq^n- 
tlons lower tbM their Mtto hi- 
dlcateUieyalieald.*' 

The klea for the project waa In* 
trodsoMl by Dr. Aline O. 
Queateft aaaodirte prohiaor of 
ecoQomkSt who Is now cm Sath 
batlcalleav^firomCdrtlnd. 

**She plairted tbe aeod; now w« 
bav« to nature tt.'* saM Dr. Best 
•♦Of the llO^tlS freshmen 
wocmn. chosen ai random, that 
we have cmtacted, about 80 have 
agreed to pmtldpale hi the pro- 
|ecL They represent a vml^ of 
bac kg n nad a Crom a variety of 
Irtaces ttoM^mtf the St^, and* 
I bdleve a coiqrie of Item are 
fhmi outsif-st^" advised Dr. 
Walker. 

Dr. Bro<te eiqfrtained tl^ pro- 
cechiretobefMtowed, 

•'Each win be assigned a men- 
tor, who will be more than an ad* 
visor.., to work with her for ten 
hours each senator. During 
that Ume. the mentor will 
discuss the glrPs attitudes 
towante bn^ career, the role 
women have played hi her life; 
what person, male or female, in- 
fluenced her as a diUd. and how 
she has gone about making her . 
career choice. 

^'Secondly, the studatfs wUI si- 
tend a special two-crwSt course, 
put together ty Dr. Best and Dr. 
M. GaU Phillips, (as^idate pro* 
feasor of chmnistry,) which wiU . 
cmislst of lectures, films, etc. i 
concerning the limitations in 
many of the tradltkinal J(A$ 
avaU^le to «^mien as com^^red 
to those avallabte to men. This 
course will be cqpen to male 
stuitents also, and we would hope 
that many will be interested 
eimigh to attend 

•'ILectures by visiting ^^rnen 
profe^mals wto ha ve adiieved 
swceas, a featoed part (d the 
course, will also be available to 
tte entire cmnmmity. So far, ac- 
^ptanees to participate have 
corns tram ComAmce Cook, 
former Ai^emblywimian from 
Ithaca and Farentbold, 
l^isideitf of Widls allege. 

^Tte ^d eoa^Kmeitf of tte 
course wffl be reseweb which 
will belp the staff determine the 
tftec U r en ess of the course and 
wMift beb^rfkd daewtere.'' 
"C^.Diualuiiiuiif enr^ 
The stodsnt wlU faiitially be 



testo in the form of a lOi»age 
quertkmnaire, set up by Dr. 
Brod». Tbqr wfU then be 
rete^ after the se^kms with 
tbrir m e nto r, 

ht^mtmA iiuestkms 'mlg^ l>e 
••Where <te you want to be at tf^ 
agaof 49? At wbat pay level?" 

According to Bis. Scales, "the 
bulk of ^udlesbave been 
with men; there are very few 
career studies made with 
women." 

The group admitted to groping 
a llttle...**we'rB trying to wrap 
^> a i^mffs." cofrtimied Dr. 
test •*Woaimi don't have many 
fenutomodeb. 

**We are pttrttoulariy aware of 
Cite need bec^e many times 
our female students have asked 
LS what our lives an like... or 
tnat It has cost us to come this 
far. 

••We have pocried all of our in- 
f(Hmailin« and hope to be able to 
tHicoiffage them to seek higher 
gaals." Padded. 

•The tact that 70 percent of the 

girls responded to our letter 
seeking iheir support. 
demonstJ-^ed what our feeling 
hitt been taat ttiere Is a need f 
this type uf service." interjected 

Ms. Scales. 

Ptsnisfring womat's fear of be* 
ing labeled ••brainy" or of 
•"beatii^" a man 9t a spcwt. the 
project women agieed that in 
gmral. men cannot deal with it; 
they cfont know how to handle it, 
orhowtojusttfytt 

"It takes a grcai deal of effort 
for a woman to bWe under a 
bushel." noted Dr. Best •'But 
most of us have teanwd to do so. 

"We win make a aawtteus ef- 
fort to utiUse ma in tUs course, 
because th^ need to be edinrated 
too." advised Dr. Walker. 
•Ki^efully we will have male 
facuUy. and tfudmts too. atten* 
aing the course. We need their 
reaction to It 

"After all. we cfon't want to an- 
tag^iK ttem... we mu^ sen- 
rtUzethemj" 



The ten stoff leaders will be 
keying mentoring togs Just as 
Oie srtudeirts are espocted to 
make notes on tbeir own pro- 
gress. •'We are coaunittod to 
putting on workshops for other 
SUNY.scboois, too." Beat noted. 

In time, they sea pid^Ucatkmof 
the biformatlon they have oIk 
talned from these studies which 
abouM be most be^tfitf to other 
proje^ leaders as well as t)eing 
rncmmtglng to all young women 
struggUng to become more 
•enUgblened. 

A ten*year foUow-iqi phase will 
emdrte the leaders to determine 
how sueoef JUi their Initial 
forts have been. 

The additional staff members 
who have worked on the project 
with the sis meitfioned above in- 
elude Vivian Adnerson. 
coimseku- In the educational op- 
portunity prc^m; Dr. Ellie 
McDowell-Loudan. associate 
professor of antbropcrtogy. S<mla 
Seimon. director of the art 
gaiiery; aad Dr. Irm^ard C. 
Tay^, associate professor of 
foreign lar^ages. 

The leaders admitted to being a 
little overwtelfl^ at fi^ as to 
how to handle the project '*We 
Anally got together the proposal, 
and then we were stunned wbea. 
it was Incepted." 

''The last diapter is far from 
being written, and we're rolling 
with it too." advised Ms. Scales. 

''As we think bmrk on our own 
pa^, we will all come out more 
educated ami sensttixed," Dr. 
Walker added. 

••Working on this project, cer- 
tainly was an esperience." con- 
cii^ Dr. Best. 'Tm used to 
working with men; Tve nevinr 
bef<m worked with women ai^ It 
wascpjlte interesting/' 

tei t It inmic that there are so 
few ¥wnen profMStonals that 
they have little no (f>portun:ty 
to work with otlM^ ^al^? This 
is additional proof that this pro^ 
Jeci is long ovenftm tor tody's 
youngwiMnan 



SUCC Has Received A $75,000 Grant Aimed 
At Helping Women Overcome Sex Stereotypes 

MMTimMiiAi tfituio will become 



State University CdUege at 
Cortland bat be^ awarded a 
175,000 grant by the U.S. Orrtceof 
Education to undertake a pilot 
project cteslgned to assist women 
students In overcoming sex 
stereotyping In the choice of 
academic courses and career 
decislcms. 

Ten v^mea members erf Cort* 
land's arts and sciences faculty 
and administrative sUff torm 
the nucleus for planning and Im* 
plementing the yearlong pro- 
gram which also Includes a 10- 
year follow-up phase. 

''Studies Indicate that approx- 
imately 70 percent of employed 
American women are Involved 
wlih wily four major fields — 
teaching, nursing, secretarial 
and social work," said Dr. Alice 
Walker, assistant professor of 
psychology at Cortland "The 
primary purpose of this project 
ts Co broaden the ouHook for 
women college students as they 
plan their academic program 
and unitertake preparatioii f^ 
future careers. The Importance 
of this Is vital for college-age 
women since their academic 
choices have a definite bearing 
on their employabllity status 
after coliegc. We will be attempt* 
Ing to encourage women 
students to think In the broadest 
possible terms In regard to their 
Individual Interests and 
abilities/* 

The lO^member project staff 
will be^in the program tn 
September with the start of the 
fall term. Approximately 100 
freshman women will be ran- 
ilomty selected and participate 
on a voluntary basis as part ol an 
experimental group. They will 
be given a number of tests to 
assess attitudes and apUtiMles 
and wlH be provWed with Inten- 
sive academic advisement mi the 
part of Uie lO^woroen staff. They 
will enroll In a special two^^redil 
course, *'Ufe Career 
Choices for Women/* An 
e'^tibUshed nceil for role models 
will be ^il^Hle•l In part by the 
project staff as well as by a 
scries of guest lectun» by sue- 
eessfut women In various 
carcerS- 

llie new course is being coor- 
dinated by Dr. Judith Best, 



assocUde pnrf«»mr of poitttcal 
science, with the asiri^SMe ol 
Dr. M. CaU Pbllllps» associate 
professor of dimistry. AO 10 
members of the proje^ staff will 
^In In a t^nHe^ddng effort ior 
the course which will be itffered 
during the fall and spring 
semesters. 

**In the course, we shall be tak- 
ing <tead abn at the artlfielal har* 
riers that have bc«i r»trkttng 
young women to prepare for 
lesseri>aid sUlhi ami iMrerpaM 
professions than are available to 
qualified young men la ttils coun- 
ty," explained Dr. Best '*We 
want to illustrate thid there are 
limitations In many erf the *tradl- 
tlonal* JoN Chat are avaDabte to 
women ami that with suffideirf 
plaimlng and iMreparatkMi they 
can achieve satisfactim and stto^ 
cess In a whole ran^ of 
care«s." 

Although designed for wmnen 
Uttdsfrfs^-itie coitfse wUI be 
available to tetererted men 
stuihmts OB canqmsv Le^ures Iqf 
visiting woiMO professkmats 
also will be open to the campus 
community. 

The Intensive advisement 
which will be provided ^ Ihe too 
studenb In the exp^mental 
group will be partlctUarly 
directed at overeoming "tte ef- 
fects of Om sex bias imbedded In 
counseling practtoes and train- 
ing*' as documented on a na*^ 
tional sclae in a 1976 rep^ by 
the Hlgt^ Edv^atim Research 
Institute. 

Dr, Rozanne BrookSi 
distinguished teaching imfessor 
of sociology, said that the advise^ 
ment strategy wUI be to c«^«- 
(rate on tedlvidual Interests and 
aptitu<tes of the womra stiKteirfs 
In the program. "Detailed in- 
IdrmaUmi wUI be g^hered m 
each sti^ot to iwdrt in tte ad- 
visement prcKTess as welt f s to 
lay the groondwwk for the 
kmgitu<Unal stt^Ues r^ffircfing 
the 10-year otttcMie irtttdy wtikb 
will be conducted as part ot the 
pfoJ«:l,'*Dr, RiGokssaid 

The 10-year study focus m 
the type of careers eventually 
selected by the stinlents* salary 
levds. JcA sathrfacttott ami 
overall reacttmi to the type of 
educational preparatkm tbeyi 
received ' I 



One of the devices irtrfdi wai 
be used to cellecA bacfc^found 
data OR the 100 students In the ex- 
pertmartal pottp Is aqu^te* 
tMn develq >e d by Dr. Bro^ 
Uaed tor the first Ume this fan. 
the questionnarte wlU point to 
the socMogtcal factors which 
have brfhMiced the wmmi «p to 
the point of entering conege. 

In addition to the lOO^student 
ejqierlnmital gnmp, anotbCT 
group of 200 freshmn wwnen 
will be randondiy sdected as a 
CMtrot group to utUise In cimi- 
paratfve evahuAkms. These SOO 
vohmteers win have no krferae* 
tioo wtth the fNOject sUff but 
wUl be absented Into the tradi* 
tkmal CNientation, advlsraieM 
and sdieduling processes of the 
CoUege They wUl be tested, 
however. In anticipation of the 
fcdlow-up comparison studies ^ 
the end of the le^fear period. 

The federaUy hmded project Is 
nt^ viewed as "a fembiM prr^ 
gram" by the ie*wMien staff. 
"Our misstoi If to gfve mmwr 
choices," explains. Dr. Marttou 
McUu^m, director of 
sored reseaopch at (^ai^ and a 
member the project staff. 
''Our goals and irfuned otd- 
conies are to diange al- 
lege students* self-UmitIng self 
hn:iges and to encmtrai^e ttem to 
cor skier a tnov/^ raige (rf 
ti^is in tb^ M^emic dmtees 
M l career gods.** 

Members of the praject ^it 
beiteve that thm wlU be smne 
hrinKMUate idmrt-lerm gain for 
ttw O^ege. For example, they 
e>pect that attrition wfll be 
reduced amimg students receiv- 
ing lidenslve advisement And 
thi^ iH^krt that women In the 



experimental group wUl become 
senslUve to steieotyped at* 
tttudes, ' 

Dr. WaUiw and Dr. Best, wbe 
Me servli^ as co^Srectors of the 
IMjeet, said that the Orfl^e will 
benefU from the project by 
lecdvtaig ftttt restdU of the 
Audles whkh wU eony>lement 
(rtter campus efforts to rechice 
attritkm and to l^^»rove the col^ 
lectkm ^ career Infbrmatton on 
Cbrtland ahunid. Th^ hope that 
the College cotdd be encouraged 
to eootbme the program In seme 
tom w other even If federal 
fUndbig was Mt renewed. Pro* 
Jed r^ts also wW be shared 
with other eftacatots and edoca- 
tkmal ageiKtles* 

The federal grant wDI finance 
the extenrive data oollectloo and 
analysts, bichiding the lO^year 
firfh^mp study, craiputer costs, 
films, curricolum materials, 
field trips, guest speakers and a 
y e ar e n d c w fcrene e. 

Must of the credit for framing 
the prelect Is glvta by tlie pro* 
)ect staff to Dr. Aline O. Quester, 
associate pnrfkseor of economics 
who to now mi leave from Cbrl* 
land. Stit has dme several 
Oudtes mi w<mien as part of the 
labor fbrce in theUS. 

Other members of the project 
SUff at Cortland are: Vivian 
Anderson, counselor la the 
Educattonal (Hvortunity Pro* 
gram; Dr. Ellie McDoweU* 
Loudan, associate professor of 
anthropolo^; Susan Scales, 
associate dean of arts ai^ 
sciences; Dr. Sonia Simon, 
director of the art gallery; and 
Dr. Irmgard C. Taylor, associate 
profemir of foreign languages. 



STATE UNIVERSITY OF NEW YORK 

College at Cortland 

CORTLAND, N.Y. 13045 




PUBLK- RELATIONS OFFICE TELEPHONE: (607) 753 2518 



— Id 

FRIC 



F11e:N/60/78 IMMEDIATE RELEASE 

Oct. 6, 1978 

Dr. Frances (Sissy) Farenthold, president of Wells College, will speak at 
State University College at Cortland Monday, October 5, as part of a project 
designed to assist women in overcoming sex stereotyping. 

The lecture, "What Women Can Do in Today's World," will begin at 7 p.m. in 
Sperry Learning Resources Center, Room 114, on the college campus. The public 
Is invited and there will be no admission charge. 

Mrs. Farenthold, 51, first woman president of Wells, a women's liberal arts 
college, served two terms as the only woman in the Texas House of Representatives. 
She ran for governor in 1972, finishing second in a six-candidate race for the 
U.S. vice president, winning 400 delegate votes at the 1972 Democratic National 
Convention. 

Mrs. Farenthold served as first chairperson of the National Women's Political 
Caucus from 1973 to 1975 and presently chairs its advisory board. She has been 
arli.c in many national and state organizations including the Mental Health 
Law Institute, the Texas Advisory Committee to the U.S. Civil Rights Commission, 
the Commission on Private Philanthropy and Public Need { the Filer Comriission), 
and the American Civil Liberties Union, She is on the advisory board af the 
Schleslnger Library at Harvard University, which is currently collecting papers 
on the history of American women. 

A 1946 Vassar graduate, Mrs. Farenthold earned the J.D. degree at the 
University of Texas Law School, one of three women in a class of 800. A political 
science major at Vassar, she now serves on that College's Board of Trustees, 

She has been awarded the honorary doctor of law degrees from Boston University, 
Hood College and Regis College, She is a recipient of a Yale Women's Forum medal, 
awarded to women who have achieved in their chosen field ar d have promoted the 
welfare of women in general. She also is a member of the Texas Bar Association. 

Mrs. Farethold's lecture is one of a series that will be given by visiting 
women professionals throughout the year as part of the "Life and Career Choices 
for Women" program at Cortland. 
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Linda Tarr-Whelan, third ranking department official in the New York State 
Department of Labor, will discuss "Women in the Labor Force" at the"Life and Career 
Choices for Women" lecture Monday, May 7, at 7 p.m. in Room 214 of the Sperry 
Learning Resources Center at State University College at Cortland. 

Ms. Tarr-Whelan, administrative director for the Department of Labor, is 
responsible for a budget of $325 million of federal and state funds, 10,500 
employees, and 250 offices throughout the state. 

The graduate of Johns Hopkins University and University of Maryland has 
acted as a private consultant for the Ford Foundation and Cornell University 
School of Industrial and Labor Relations on the subject of women in public em- 
ployment. She has alio had various associations with the American Federation 
of SUte, County, and Municipal Employees, as well as various Governor's health 
conmittees. 

Life 3nd Career Choice- for itomen is part of a $75,000 grant to the College 
from the United States Department of Health, Education and Welfare to assist women 
in overcoming sex stereotyping in their academic and career decisions. 

« 

\ 
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Cortland graduates In atypical fields will be the area of discussion when 
the Life and Career Choices for Women course at State University College at 
Cortland offers the seventh In a series of lectures Monday. March 19. 

Ensign Valerie Bruce. Fourth Naval District, United States Naval Reserve, 
and Gloria Lehntian. manager of the Love of Pete store in Cortland, wil. speak 
about their careers and avenues leading to them. The program will begin at 
7 p.m. in Room 214 of the Sperry Learning Resources Center. 

Bruce, a 1977 graduate of Cortland State with a B.A. in Early Secondary 
Education, entered Naval Office Candidate School In Newport. R.I.. In January 
1978 and received' her commission as an officer in the U.S. Navy in May 1978. 

She is editorial assistant of Seabreeze , a Naval base paper, has 
traveled extensively throughout Europe, and speaks fluent S^ianish. At Cor'Jand. 
she was a menber of Kappa Delta Pi, a national education honor society. 

Lehrman a r-acive of Hicksviile. N.Y.. received her B.A. from Cortland in 
secondary English in 1970 and completed the requirements for a master's degree 
in 1975. While at SUCC. she was a member of Transition literary magazine. 

and Alpha Delta Sorority. 

She is secretary-treasurer for the Downtown Business Association in 
Cortland, a member of the Cortland County Chamber of rommcrce. and an Advisory 
Board member for the Business Administration program at Tompkins Cortland 

Community College. 

The Life and Career Choices for Women course is part of a $75,000 grant 
project awarded to Cortland by the U.S. Department of Health. Education and 
Welfare to assist women in overcoming sex stereotyping In the choice of academic 
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He Don't Do Windows: . 
- Homeh's Academic and Career Choices 

9s00 - lOidio Registration - Corey College Union Room 219 
: Coffee AKD Doughnuts 

lOsOO - 11:15 The Dream: The Cortund Projection Homen's 

Academic and Career Choices 

U:15 - 11:30 Break 

11:30 -12:15 The Reality: Student Reactions to the Project 

12:5) - 1:30 LUNCH - (Approximately $2.50) 

l:il5 - 2:15 Keynote Address: Homen's Jobs in the 80's 
2:'»5 - 3:00 ^'^eak 

3:0Q -^:00 :>uccesses & Failures: Here and Elsewhere . 

Panel discussion of attempts at several 
institutions to encourage women to broaden 

THEIR options, 



ABSTRACT 



This project proi>oses to develop and test a model for overcoming 
sex stereotyping in career choices. It en^loys a three -faceted approach 
to influence college women's academic and subsequent career choices: 
1) a 2-credit strategy course, 2) intensive and personalized academic 
advisement, and 3) role modeling by women faculty and by a scries of 
vomen speakers working in atypical careers. The primary objective is 
to open and broaden college women's thinking about academic and career 
choices. Such acticsi is especially timely to overcome women's persis- 
tence in choosing careers such as teaching at a time the market 
for teachers is seriously diminished. Our assisnption is that this 
persistence is a result of stereotypic assumptions and of inadequate 
academic and career advisement, instruction, and role -modeling. This 
project will develop, test, and e\'aluate the described approach. 
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Evaluation 
ffdmen's Academic and Career Choices 
DiasoBination Conferente 
October 6, 1979 
State University College at Cortland * 



Our purpose in conducting a conference was to present to you an 
e:cplanation of (1) how our project was conceived, developed, and 
ioplemented, (2) specifically how the three separate components (the 
2*-credit course, role-modeling, and mentoring) were designed to work, 
(3) what we learned from both our successes and failures, and (4) what 
is being done at such places as Cornell, SUNY Binghamton, and Tompkins- 
Cortland Community College. 

We should like to know if the Conference accomplished those 
objectives. We welcome your suggestions or ccnoBents. 



1. Was the descriptJDn of the purpose and design of the Cortland 
project clear and adequate? 

Yes 100% No Needed more information 



2. Did the presentations of activities at other campuses contribute 
to the worth of the Conference? 

Yes 58% No 16% Somewhat 16% 



3. Do you see some possibility that all or part of the Cortland 
project might work at your O'vn institution? 

No 8% Yes, but not without funding 33% 

n;^ 33% 

4. In the discussion of successes and failures, and in the overall 
presentation, was your impression of the Cortland project positive? 

Yes - 100% 



5. Were the general arrangements — conference location, lunch, organi- 
zation — satisfactory? 

Yes - 100% 



6. Was there any one part of. the conference that you thought especially 
successful? 



Project presentation -* 92% 
Keynote speaker - 8% 

9s 
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7. Was there any one part of the Conference that you did not like? 
K^note speaker - 40% 



8. What might we have done to improve the Conference? 
No suggestioK^. 
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